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Preface

A General Guide to Debating gives an overview of the basics of debating, including what debate is, why debate and how to debate. It provides a resource for teachers who wish to introduce formal debates to students at senior secondary level, covering a range of topics such as the general rules and guidelines for debating, the speaking order in a debate, roles of individual speakers, the structure of a speech, how to present an argument or a rebuttal, and the educational benefits of debating. It also serves as supplementary material for the resource package on Learning English through Debating published by the English Language Education Section, Curriculum Development Institute in 2011 in support of the implementation of the senior secondary English Language curriculum (Secondary 4-6).

There are a variety of debate formats, which allow different approaches and involve different numbers of participants. This guide focusses on the format adopted in the “World School Debating Championships” (“WSDC style” or “world style” for short), in which Hong Kong has taken part since its inception and which has been gaining increasing popularity among schools.

Although written primarily for teachers, the material in this guide can be easily adapted and made accessible to students. Teachers interested in using debates or organising debating activities to enhance students’ motivation in learning English and develop their language skills are greatly encouraged to make use of it. 
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Chapter 1: Introduction



	1.1 What is a debate?

A debate is an argument between two groups of participants representing two different and opposite viewpoints which is constrained by rules agreed to ensure that all participants get an equal opportunity to win. 
1.2 Benefits of debating

The sole aim of a debating speech is to persuade an audience. When a debate is held in English, students must use the language as best they can in order to achieve this aim. This enhances the development of all the four language skills of reading, writing, speaking and listening:



	
	· Students who debate need to read for research. In the beginning, this will be mainly targeted reading, i.e. reading specifically for the debate that they are preparing for. However, students who take up debating as a hobby often end up reading more generally, since good general knowledge is very helpful for debaters.
· Students will be able to develop their writing skills as well when they are scripting their speeches for debates. Given the time constraints and the need to present the best of their arguments in debating, students would have very good practice particularly in substantiating arguments with evidence and in organising content when preparing the scripts for their speeches. 

· Students will also be able to develop listening skills. In debating, students need to listen very attentively to others’ speeches to take account of arguments and points raised by the opposing team in order to be able to rebut them effectively. 

· Debating helps students to build up their confidence in speaking, master delivery techniques and develop their natural language skills. Speakers should try to use their own words when communicating ideas to the audience if they want to effectively get their emotions and feelings across. They also need to adapt their speeches in accordance with the development of the debate and to rebut as soon as they find weakness in the opposing team’s speech. This develops the students’ ability to express their thoughts and ideas in English, and enhances both their fluency and confidence.
· Debaters tend to be more assertive and prepared to put forward their ideas in public, whether on their own or as part of a discussion. They will therefore be more active in the classroom, and may take on greater leadership roles both inside and outside school.


	Chapter 2: World Schools Debating Championships (WSDC) Style Debates



	
	To ensure fairness in debates, all speakers follow an agreed format and order to present their speeches. Clear guidelines on how the debate is adjudicated are also necessary. This chapter gives an overview of WSDC style debates which teachers might like to make reference to when organising debate activities for students.


	2.1
	The procedure of WSDC style debates

· Before the debate

· Debate teams representing their countries in the WSDC are assigned “Proposition” or “Opposition” to motions by random draw. 

· Debate teams participate in both prepared and impromptu debates. For prepared debates, teams are given the motions a period of time before the tournament commences. For example, the motions for 2011 WSDC prepared debates were made public two months in advance. For impromptu debates, teams are usually given the motions half an hour to an hour before the debate takes place. 

· During the debate

· The chairperson begins the debate by introducing the motion, the rules, the names of the debaters, and the adjudicators.

· The chairperson ensures that every participant follows the rules of the debate. He/She calls each speaker to come forward when it is his/her turn to speak, and thanks each speaker at the conclusion of his/her speech.

· The Proposition and Opposition teams each have three speakers. They are the first speaker, second speaker and the third speaker. Each speaker is allowed eight minutes to present their speeches (Time limit may be adjusted as appropriate). Speakers should try to fully utilise their allotted time but should not go over it, since using too much time is a breach of the rules of debate and will cause marks being deducted. 
· Speakers from each team take turns to speak. The first speaker of the Proposition goes first, followed by the first speaker from the Opposition, then the second Proposition speaker, and so forth in the following order:







· One of the speakers on the team will deliver the reply or summation speech in four minutes for his/her side. If four speakers are allowed on each team, the reply speech will be delivered by the fourth speaker. 

· During the debate, the timekeeper monitors the time that each speaker takes to deliver his/her speech. He/She would signal the key moments in a speech, most commonly by ringing a bell at the beginning of the speech and when there is one minute or thirty seconds left.  

· At the end of the debate

· When the adjudicators have reached a verdict, they announce the result, give feedback to the teams and speakers about their performance and explain how the decision about the result was reached. 

· There is no audience vote to determine the winner. 

· Audience participation
· In WSDC style debates, there is no audience participation. However, teachers may consider adapting the style to allow for a “floor debate” after the main speeches and before the reply speeches, when members of the audience may be asked to give additional speeches in favour of both the Proposition and Opposition teams. If this happens, the reply speakers from each team should be encouraged to address, during their speeches, the points raised by audience members.

	2.2
	Point of Information

The WSDC style debates feature “Points of information”, or “PoIs”, in which a member of the opposing team can interrupt the speaker by asking a question or making a statement. The speaker has the free choice whether to accept the interruption by saying “yes” or to refuse it by indicating that the interruption is not welcome (by saying “no” or by waving the questioner away, without stopping their current sentence). The procedure of using PoIs is briefly outlined below:

· If a PoI is rejected, the opposing team member must sit back down, although he/she (or the other members of the team) may try to interrupt again later in the speech.
· If the PoI is accepted, the member of the opposing team may make a statement or ask the speaker a question. The time taken for the interruption is part of the allocation for the current speech. However, the speaker retains control of the floor at all times. This is crucial because the speaker may stop an over-long question if too much time is being taken to ask it, at which point the member of the opposing team must discontinue. Once the PoI is finished, the speaker will answer it and then continue with his/her speech.

· PoIs are not allowed during the first or last minute of a speaker’s time allocation. This is to ensure that the speaker is able to begin his/her speech without interruption and to finish and summarise the speech without the threat of extra bother. The timekeeper will signal the end of the first minute and the beginning of the last minute of each speech, so that both the speaker and the members of the opposing team are aware when interruptions may and may not be made. 
· Reply speeches have no PoIs, so as to allow a full and effective summary of the debate to be delivered by both sides.
· For more details on how PoIs function and their exact role in WSDC style debates, please refer to Chapter 9 on pages 30-33.



	2.3
	Resources on WSDC style debates

To view WSDC style debates in action and its rules, recordings and guidelines are available at the following websites:

· WSDC final in 2008 on whether the permanent membership of the UN Security Council should be expanded:

http://video.google.com/videoplay?docid=2114489137963293139#
· Mini-WSDC final in 2009 on whether those who pay bribes to officials of other countries should be punished:

http://vimeo.com/7490164
· Rules and guidelines for the WDSC style debates:

http://www.schoolsdebate.com/guides.asp



	Chapter 3: Preparation 



	
	Broadly speaking, students should develop an awareness of where to find information, and a habit of extensive reading in order to have more general knowledge for debates. Nevertheless, there are certain elements which are very important in debating, in particular the need for preparation in time-limited conditions. This chapter gives suggestions on how to find and prioritise information and to prepare for a debate in short periods of time.


	3.1
	Finding and analysing information
As mentioned in Chapter 2, in WSDC style debates, teams compete in a mix of prepared and impromptu debates. The motion for a prepared debate is usually released, for example, one or two months before the debate commences. In order for research work to be efficiently conducted during this time, students need to be aware of the sources available to them. They need to be introduced to a wide range of material, e.g. magazines, newspapers, TV programmes, websites and library books, so that they can build their own knowledge base. Students should be aware, however, that virtually every medium carries with it some form of editorial bias. It is therefore desirable to corroborate information as often as possible from multiple sources (which may include reading materials on the same topic by different writers) to obtain a balanced viewpoint. 
The motion for an impromptu debate is usually announced half an hour to an hour before the debate. Speakers may not consult printed or internet-based material for research after they are given the motion. In these circumstances, they are only provided with a dictionary and an almanac, which contain a wide range of general information, but few practical or current examples. This is because debaters are expected to be familiar with current events and should be capable of analysing a topic and working out what ethical and social questions it would raise. They, therefore, should also be encouraged to read as widely as possible, before the debate tournaments, about topics that could come up in debates, especially political, social and historical issues, as well as to think about the ideas that arise from them. However, teachers may wish to allow their students access to more material than this in specific cases as long as both teams have identical access rights.



	3.2
	Preparing in a short period of time
It is imperative that students be able to use the time optimally to prepare for debates. There are a number of stages that preparation should go through although the time spent on each may vary, depending on a team’s ability.
· Brainstorming ideas
Firstly, the team should collectively brainstorm ideas that could be used in the debate. All ideas should be noted down in a single set, whether they appear at this stage to be sensible or irrelevant. This will ensure that as many angles are covered as possible to prevent the team from focussing only on a narrow interpretation of the debate. Any ideas about the potential lines that the opposing team may use should also be noted down. In this way, the team can prepare itself for rebutting those arguments, which will save time in the debate and may also lead to better ideas during preparation.
· Selecting ideas to be used
Once the brainstorming is completed, the speakers should look back over their list of ideas and choose which ones to use in the debate. Any irrelevant ideas or ideas which can be swiftly and effectively rebutted should be eliminated. It is always better to use fewer arguments, and to spend more time on developing and supporting them, than to include too many arguments whose validity is uncertain.
· Grouping ideas in the best order
When the team has decided on a certain number of good ideas, it is important to set them out in an effective order that will form the outline of the team’s development, and will best support the case or overall argument that the team will be defending.
· Developing individual speeches
The team should divide the material between speakers in a way that allows each speaker to cover a different aspect of the debate, whilst ensuring that the key arguments are presented early enough in the debate to have maximum impact. Once each speaker knows what arguments to cover, it is best for him/her to develop his/her speech individually for a while to flesh out arguments, providing key supporting details and developing the structure of the speech (please see Chapter 7 on pages 23 – 26 for more information on how to do so). The team should then get back together just before the beginning of the debate, to make sure that everyone is aware of what the others will be saying, so that any inconsistencies that may have crept in can be eliminated, and that speakers are able to refer confidently to the material that others will cover.


	Chapter 4: Motions 



	
	A motion is the topic of a debate and the basis of the argument between the teams. A good motion for a debate should be a statement that has arguments both for and against it and bad motions are statements which discriminate against one team or the other. The key is that the motion should allow both sides to come up with valid and definable arguments. Some examples of good motions are as follows:

· “that school uniform should be banned”
· “that the environment is more important than the economy”
· “that the death penalty should be abolished”
However, for a motion such as “that human rights are valuable”, the Opposition would have to argue that human rights are not valuable and consequently that we should ignore them. This is clearly a very difficult (and indeed ridiculous) argument to have to defend. The debate will almost certainly be won by the Proposition team without them having to perform well at all. No one enjoys this sort of debate.



	4.1
	Motions for “judgement” debates and “change” debates
Debates fall into two categories: “judgement” debates and “change” debates. The pattern of debating is somewhat different in each, although the basic objectives remain the same. Speakers should be able to see which type of debate they are dealing with by looking at the motion.
· Judgement debates
A “judgement” debate is one in which two opposing philosophies are being compared, with the audience being asked to decide which is correct, or more important. “That the environment is more important than the economy” is an example. The Proposition will attempt to show why this is true, whereas the Opposition will be coming up with arguments and statements to convince the audience that the economy is, in fact, more important than the environment.
· Change debates

A “change” debate is one in which the motion indicates that some sort of policy or action needs to be made in order to solve a particular problem. “That school uniform should be banned” and “that the death penalty should be abolished” are examples. The Proposition will be telling the audience why the lives of people, society or a certain situation will improve if the change is made, whereas the Opposition will be explaining the disadvantages of the Proposition’s proposals.

Motions can be invented by anyone, taken from newspapers or magazines, or from course material. 


	4.2
	Defining a Motion – Role of Proposition
The Proposition has the task of defining the motion for the debate. While there is no need to define every word in the motion, the first Proposition speaker must set out what the debate is going to be about. This is what is meant by defining the motion.
Unless the definition is so unreasonable that it does not allow a debate to take place, the Opposition team has to accept the definition, or else the focus of the debate will be on the meaning of the words in the motion rather than the motion itself.

While it may appear that this arrangement gives the Proposition an advantage because they know what the definition will be before the beginning of the debate, whereas the Opposition needs to wait for the first Proposition speech, there are three factors which compensate for this:
· It is the Proposition’s duty to define the debate well. They will be penalised if they do not do so. In practice, most uninteresting debates (where the definition rather than arguments related to the topic is discussed and debated) occur because the Proposition fails to do their job, for which they will usually lose the debate. The role of defining the motion is therefore not a simple one.
· Adjudicators are aware that the Opposition team may be surprised by the definition, and will make allowances for their speakers if they have to deal with a very unexpected situation.
· There is a greater burden of proof on the Proposition team, since the Opposition can win the debate merely by proving the Proposition is wrong, without having to put forward its own substantive case.
However, when the Proposition’s definition is so poor that it offers no reasonable grounds for opposing it, then the Opposition team may undertake to redefine the motion. For example, if the Proposition defines the motion “This House believes that the UN has failed” to mean that “the UN was set up to maintain peace; there is still war in the world; therefore the UN has failed”, there are no reasonable grounds for the Opposition to take. To argue against that definition of “failure” would mean saying that there is no war in the world. This is not the case. The Opposition therefore has to reject the Proposition’s definition of “failure”, and instead propose their own definition, justifying very clearly why they are doing so.

To define the debate “well”, the Proposition must ensure that the debate reflects the motion. They must also ensure that there is a reasonable position for the Opposition to take. This is best explained by example. If the motion is “This House believes that the UN has failed”, two tests must be applied to the Proposition’s definition. Firstly, this is clearly, to any reasonable listener, a debate about whether the UN has been a success or a failure (the Opposition will take the former position, the Proposition the latter). Secondly, the Proposition will need to define the specific terms of the debate, i.e. what is a “failure” in this scenario, and they should allow the Opposition to take a reasonable position to defend the “success” of the UN. “Failure” must describe the UN’s failure to meet certain expectations which it could reasonably have been expected to attain. For example, the UN has failed to stop the Libyan crisis. This allows the Opposition to argue either that the expectations are unrealistic, or that the UN has succeeded in other areas (i.e. that the Proposition’s measuring system is inappropriate).


	4.3
	Setting up the Clash – Role of Opposition 
The Opposition’s job is to say clearly why they disagree with the Proposition, and on what principles they will base this argument. This will set up the “clash” of the debate, i.e. the two opposing views of the teams.

· The importance of clash
Why is “clash” important? A debate with clearly defined clash will result in very sharp lines between the Proposition and Opposition teams. It will be easy to see how the two sets of arguments oppose each other, and each team’s arguments will be linked to a coherent set of principles. Speakers must therefore be encouraged to clearly state the principles on which their team is basing its arguments, and how these principles clash with those of the opposing team. More details about how this can be achieved are given in the next chapter.




	4.4
	Resources on WSDC motions

The 2011 WSDC prepared motions can be viewed at the following website:

http://wsdctournament.files.wordpress.com/2010/02/wsdc-2011-prepared-motions.pdf



	Chapter 5: Underlying Principles



	
	Most debates can be defined as a clash of principles (economic, social, moral, political and so on), which lends clarity to the debate and encourages participants to delve deeply into their opponents’ case. Students should become adept at working out the principles behind a given position and how opposing principles interact, and how this clash is fundamental to debating.



	
	Determining the principle underlying a definition
The Proposition team will need to be able to work out and state what that principle is, in order to be able to develop a coherent case and ensure that they are taking a consistent position throughout the debate. The Opposition team will also need to work out what principles the Proposition are espousing and formulate an appropriate counter-argument. 
The best way to determine the principle behind a statement is simply to ask “why do I say this?” Sometimes, to get down to the fundamental principle being used to defend the case as a whole, it may be necessary to repeatedly ask this question.

For example, a Proposition team that is arguing that reclamation in Hong Kong harbour should be stopped may say “because it is unnecessary”. 
Why is it unnecessary?
“Because we could achieve the same goals using the land we already have.”
Why is that important?
“Because the harbour is a valuable resource which we should not waste.”
Why not?
“Because it is a key element of Hong Kong’s natural environment.”
But why can’t we use some of it?  
“Because the economic benefits of reclamation aren’t as important as the environmental damage that reclamation would cause.”


	
	Here, at last, we have the underlying principle – that environmental protection is more important than economic benefit. The Opposition will be able to take the position that, on this occasion, the economic benefit is so great that some environmental damage is acceptable, or that there is no alternative solution that does not damage the environment in some (albeit different) way. This will result in a clear and well-argued debate.




	Chapter 6: Arguments 



	
	It is important for debaters to present their argument and substantiate it with appropriate examples and detail so as to gain support from the audience. This chapter discusses the considerations that need to be taken when developing arguments and selecting examples for use in debates.



	6.1
	Presenting and developing an argument



	
	· Explain the argument
The first step in this process is to state the argument clearly. Once the argument has been stated, then speakers will proceed to explain to the audience what they mean by it. This ensures that the audience understands exactly what they mean by the terms they have used, and also how it relates to the main debate. 

For example, in a debate about the death penalty, a speaker who wants to get rid of the death penalty may say “my first argument is about the cost of the death penalty”. This is a good statement of an argument, and will allow the speaker to refer back to it as often as they need to without having to explain themselves all over again. However, it is not immediately clear to an audience what is meant by the “cost” of the death penalty. Is this the financial, emotional or social cost? What exactly is that cost? Where does it come from? The speaker will need to explain all this in order to make the audience agree that the death penalty does indeed have a cost, and especially to agree that the cost is so high that the death penalty should be abolished.

A speaker might choose to say “I am speaking about the simple financial cost to the government of carrying out the death penalty. This cost comes from…” and then go on to detail the various elements of the process of implementing the death penalty that require the government to pay out taxpayers’ money in order for it to happen.


	
	· Give an example
The audience now has lots of information about why the speaker is using that argument. However, so far that information is all purely theoretical. There is no evidence that what has been said has any real basis in fact. This is where examples come in. Their purpose is to illustrate the argument and to show the audience that this is not merely some theoretical or idealistic standpoint, but rather that all of the statements are rooted in fact in the real world. This allows the audience to understand that the argument works in practice. 



	
	· Defeat the opposing arguments

It is important to explain why this argument, and indeed the remainder of the team’s arguments, are more important in the context of the debate than those of the opposing team. To defeat an opposing argument, a speaker can show either why it is wrong or irrelevant.


	
	· Explain the more desirable consequences resulting from the team’s arguments

The key question that an audience will ask themselves is “What difference is this going to make?”. To answer this question effectively, speakers need to show the practical impact of the position they are supporting. If their ideas are implemented, how will they affect the situation being debated? This information will go a long way to swaying the audience, since they are hoping that a better world will result from their vote in the debate. This therefore needs to be demonstrated practically where possible. For example, a speaker arguing against the death penalty would be trying to show that a world without the death penalty will cost the taxpayer less, or will have better moral values, or will have a lower crime rate – whatever is the main focus of the speech, but a significant improvement needs to be there. Otherwise, the audience will not see any point in supporting that position.
Further, speakers need to consider the indirect effects of their position. In the previous example, they could say that spending less of taxpayers’ money on the death penalty would mean that more could be spent on education and health, or alternatively that taxes could be lowered. If their proposal means that not only will the direct issue being addressed by the debate be improved, but that other areas will improve also, this provides stronger reasons for the audience to support that position. 


	6.2
	Selection of examples to support arguments

Effective examples make arguments come to life for the audience. They give the audience a far better idea of what the speaker is driving at than lots of theoretical explanation ever will, and they greatly increase the impact of the argument.
· Pertinent to as much of the case as possible
A good example is one which shows as many elements of the case as possible to be true. Students should be cautioned not to invent examples or anecdotes to illustrate their arguments. If a speaker describes a hypothetical situation in which events happen in a particular way, and attempt to use this to prove that their arguments are correct, the opposing team will simply be able to point out that they are being hypothetical, and will come up with an equally hypothetical situation in which the reverse happens. Examples, if they are to support the case effectively, need always to be true.

· No contradiction with the case
An example must fit in with the entirety of the case. If an example is chosen to match a certain aspect of the case, but then contradicts another element of the team’s overall argument, this will be seized upon by the opposing team and attacked. For example, in a debate about bringing back the death penalty, the Proposition team’s case may include a statement that, while they support the use of the death penalty, it should not be applied to criminals who are mentally retarded. Another member of the team may subsequently be discussing how the death penalty reduces the crime rate because those executed do not reoffend, and may use the example of a particular case in the USA where a mentally retarded man was set free (to kill again) when he should instead have been executed. 

The Opposition would be able to point out the inconsistency between those two statements since according to the first speaker, the mentally retarded man should not be eligible for the death penalty. So using this poor example is what damaged the Proposition’s case, not some inherent flaw in the argument.

· Presenting key points

Examples are no substitute for logical argument and analysis. They are there to support, not to replace. So speakers should beware of spending too much time on explaining their examples. If an anecdote, or a description of a series of events, is being used as an example, it is very common for the speaker to give too much detail, which, although relevant to the example, is irrelevant to the debate and the argument that the example is being used to support. This will be a waste of speech time.
Instead, speakers should stick to the main points of the example. They should explain why they are using it, and how it shows a real-life example of the arguments they and their team are putting forward. Speakers should make sure they show exactly how the example demonstrates their arguments.


	Chapter 7: Speeches



	
	This part introduces a framework on which students can model the development of their argument into effective speeches of appropriate lengths. It also discusses when they would need to make adjustments to their speeches. 



	7.1
	A general structure of debate speeches

A well-structured speech will be one in which the arguments flow from one to the next in the order that the speaker introduces them, so that the audience can follow the reasoning most easily. It should have a beginning, a middle and an end.

· A beginning (Introduction)

Speakers should begin by saying to the audience, in only a couple of sentences, what they intend to cover during the speech. This is usually done by saying something along the lines of “…in support of my team, I shall be looking at areas A and B. To begin with area A…”. In this way, the audience knows what to expect, and also understands more clearly why the speaker is using the material in question, since they know the aim and structure of the overall speech.

· A middle (Development)

The main body of the speech is the development of the arguments, as announced in the introduction. This is the largest part of the speech, usually taking up well over 80% of its length. 

The key to structuring “the middle” is sign-posting. Sign-posting essentially means telling the audience explicitly what is going on in terms of the structure of a speech. For example, when moving from discussion of one argument to another, a speaker should say something along the lines of “…and that is why argument A is so crucial, and why it means that our team should win this debate. I would now like to move on to discuss argument B…”. In this way, it is clear to the audience that the material now being discussed by the speaker pertains to the new argument. This prevents the audience from becoming confused, which happens easily if the material is complex. It is also a means of regaining the audience’s attention, especially if some of them have lost the thread of the speech. Sign-posting will make a good point for them to start listening again.
· An end (Summary)

Finally, the speech should end with a summary and a conclusion, which is usually no more than 30 – 45 seconds. The speaker should remind the audience of the main points covered during the speech, the key conclusions drawn and the issues which the audience should remember. The conclusion of the speech as a whole is usually “…and that is why you should vote for my team!”, so it is important that the summary leads up to this.



	7.2
	Reply or summation speeches

A reply speech is also called a summation speech. One of the speakers on each team will deliver the summation speech when there are three speakers on each side. However, when there is a fourth speaker on each team, he/she will take up the summation speech. The job is not to summarise and reproduce all the material, but to focus on the points that will make the audience believe that his/her team should win the debate – the clever points, the key rebuttal, the killer example, and so on. In other words, a summation speech delivers a biased summary of the debate and is designed to impress the audience. 
No new material may be included in summation speeches, with the exception of new rebuttal. Summation speakers need to show the main arguments and principles used by both sides, and how they fit together. They need to remind the audience of the key points that their team has made. They also need to avoid looking as if they are only focussing on the opposing team’s minor weaknesses, since the audience will soon notice if key elements are being omitted. 

Summation speakers must always ensure that the material in their speech favours their own team. If a strong argument for their team has been ignored or left unrebutted by the opposing team, this should be highlighted as an example of how the opposing team simply has no answer to it. Equally, if the opposing team’s argument has been rebutted, the audience should again be reminded of this fact, so that they can be shown how the opposing team has only been able to produce weak and wrong arguments to support their case.



	7.3
	Flexible adjustment to speeches in debates

A debate is not a succession of prepared speeches. Speakers respond to each other in order to show the audience why they, rather than the opposing team, should win the debate. It is therefore important, when speakers stand up to speak, they do not think “this is the speech I have prepared, so it is the speech I will deliver”, but rather “what is my job now?”. When they stand up, there will be a job to do – and they must do it, even if that means departing from what they have prepared.

If all is going according to plan, speakers will be able to deliver the material they have prepared. But sometimes speakers need to be able to adjust their speeches. In adjusting their speeches, speakers will need to decide on the most appropriate point to slot in the new information and whether they should spend less time on their original arguments, or omit sections of their speeches altogether. If they have time to discuss this with their team-mates, they should do so, since their team-mates will need to help them catch up, for example, by delivering part of their omitted sections in their own speeches later on. 

· The team has made a mistake
If a team-mate has made a mistake, the team should try to rectify it as soon as possible, before too much damage is done. If it is simply a case of forgetting to deliver one of the points they were supposed to, other members should try to include it in their speech instead. If it is a case where the team-mate has got confused and said something which contradicts the team’s main case, then members in the team should try to clarify the situation for the audience, so that they understand the main case the team is putting forward, but hopefully also do not notice the mistake that was made. Subtlety will be required to do this effectively, but if the mistake is not put right, there is a strong chance that the opposing team will spot it and use it for attack.

· The Opposition has left a gap for attack
When it is the opposing team that has made the mistake, the team needs to point this out to the audience before the opposing team can control the damage as described above. Time should be taken to explain the mistake to the audience, showing how it means that the opposing team is confused or wrong, and should therefore lose the debate. Spending time doing this will mean that the team will have less time to spend on the material that members have prepared, so they will need to adjust their speeches, and their structure, accordingly.

It is also possible that the opposing team has just come up with a very strong argument which will subject the team to great disadvantages if it does not try to rebut quickly. This rebuttal will take time to explain in detail to the audience, but it is crucial to do so if the audience is not to be convinced that the opposing team should win. Again, the time that this rebuttal takes will mean there is less time for members of the team to cover their own arguments, and they will need to adjust their speeches.


	Chapter 8: Rebuttals 



	
	Without rebuttals, a debate becomes merely a succession of speeches that do not necessarily bear any relation to each other. Rebuttal shows that a speaker has listened to another’s speech, understood it and worked out why their team disagrees with it. Good rebuttal is the sign of a good debater, as it shows speed of analysis and the ability to swiftly put thoughts into words. 



	8.1
	Grounds for rebuttal

The argument the opposing team adopts is one which they believe will appeal to the audience and increase their chances of winning the debate. However, all arguments are inherently biased towards one side or the other, and every argument can be opposed. Speakers need to analyse each argument put forward by the opposing team and judge to adopt which approach to rebut the argument.
· Direct consequences
First of all, speakers should look at the direct consequences of the argument being put forward. Will it really impact in the way that the opposing team claims it will? Is their logic correct in the way that they draw out the links from cause to consequence? If the speaker can show the audience that the opposing speaker has bad logic, then that completely undermines the speaker in their eyes and reduces the effectiveness of all that speaker’s other arguments as well. For example, in response to the argument that death penalty upholds social justice as criminals receive punishments they deserve, debaters can counter argue that death penalty also threatens social justice when it is highly arguable that death is indeed the right penalty for the guilty.

· Indirect consequences
A much more common method of rebuttal is using indirect consequences – showing that the speaker’s argument will lead to other, much worse, effects elsewhere than in the areas they are discussing. Students will take as broad a view as possible of the debate in order to work out whether there are indeed indirect consequences of the argument that can be used against the speaker. For example, in response to the argument that tax payers have to pay for the high cost of implementing death penalty, debaters can counter argue that taxpayers have to pay a higher cost to fight crimes if death penalty is abolished, e.g. crime prevention measures and correctional services.

· Contradiction of other arguments or principles
Students should also listen out for whether the opposing team’s current argument is in any way contradicting something that they have said earlier, or that a team-mate has said. This method of rebuttal will require careful analysis. However, it is usually worth trying, since using arguments that are not all based upon the same principle is the most common mistake made by speakers. 

· Lack of examples
Lastly, students should also listen out for whether the opposing team is backing up their argument with examples. If there are no examples being used to support an argument, this should certainly be pointed out as part of the rebuttal. Students may also challenge the speaker to come up with examples. The advantage of this challenge is that a speaker who is unable to find examples to support an argument will look foolish in the eyes of the audience. 

Students should also attempt to find counter-examples, that is to say, examples which prove the reverse of the opposing team’s arguments. If these can be found, the speaker in the opposing team should then be challenged to explain which of the examples given are more typical. The benefit of doing so is to force the opposing team onto the defensive, making them spend more of their speech time in defending previous arguments, which prevents them from spending time on developing further constructive arguments to support their case.



	8.2
	Integrating rebuttal into speeches
To use rebuttal, students need to develop the ability to follow arguments, detect flaws and address them. They will also need to develop the skills to make their speeches flexible, and to be able to adapt them in order to use rebuttal efficiently and effectively.
It is not always straightforward to integrate rebuttal into a speech, especially since rebuttal is often developed much later than the main content of a speech, usually when the structure of a speech has already been determined.

There are two points in a speech at which rebuttal may be most easily inserted:

· Directly after the introduction, and before the main arguments are developed. Speakers will often say, after their introduction, something like “Now, before I move on to my first argument, I would like to respond to something that the opposing team has said…”. This allows them to cover the rebuttal, which may be unrelated to the other constructive arguments that they wish to develop, and then to move into their speech with as little disruption to their prepared structure as possible.
· If the rebuttal is relevant to one of the areas that the speaker will cover, it may be used as part of the development of that argument. In these cases, a speaker will say, partway through their speech, something like “…and now I would like to address area B. Before I give my constructive argument, I would just like to respond to something that the opposing team said on this topic…”. This makes the rebuttal more effective, since the audience will see the direct contrast between the two teams’ views on this particular point. However, it is also more difficult to structure a speech in this way, since it makes more demands on the speaker. Nonetheless, either method is a good way of delivering rebuttal, without losing the overall structure of a speech.




	Chapter 9: Points of Information



	
	Points of information (PoIs) are either questions or statements made by a member of the opposing team during a speech, interrupting the speaker. PoIs are essential for lively debates, since they greatly increase the interaction between teams, and challenge speakers to produce information without much warning. 

In a WSDC style debate, it is not considered good for the opposing team to offer no PoIs, since this indicates a lack of ability or desire to intervene in the debate, which is not particularly enterprising. Equally, it is not a good idea for speakers to refuse all the PoIs that are offered to them during a speech, since the audience will interpret this as meaning that they are scared of being asked a difficult question. However, neither should speakers accept every PoI, since to do so will mean that they have little time left to deal with the material that they actually wanted to cover, once they have finished answering all of the PoIs. It is recommended that speakers take no more than two or three PoIs during a speech of five minutes or shorter, and no more than four during a longer speech.



	9.1
	When to offer a PoI

· Wait for the best opportunity
Since asking a PoI is attempting to interrupt a speaker, it should best not be asked while the speaker is in the middle of a sentence, or even in the middle of a long explanation of a complex point. The speaker is unlikely to want to break the thread of what he/she is saying in these circumstances, since it would be difficult for him/her to stop, listen to the question, answer it, and then pick up his/her speech where he/she left off. Students should wait for a good break in the speech, the end of a sentence, or even better the end of one argument and the beginning of another. If the speaker is taking a short break, perhaps pausing for breath, to collect his/her thoughts before moving on to the next segment of his/her speech, taking a PoI will cause him/her the least interference with his/her structure, and the speaker is therefore most likely to accept the request.
· If a PoI is refused, give it to a team-mate
If a PoI is refused, students should wait a little while until another suitable moment and try again. However, if the PoI is refused repeatedly, it is probable that the speaker believes the question will be a difficult one for him/her to answer, and so does not want to hear it. If it is a particularly good question, it should be written on a card and passed on to a team-mate. It is often the case in debates that a speaker will be trying to avoid a question without looking scared, so he/she will refuse that question, but take a different question from the same or a different member of the opposing team in order to appear brave. The opposing team can therefore trick the speaker into taking the question by having other members ask it instead.



	9.2
	When to accept a PoI

Just as there are good and bad times to ask a PoI, there are good and bad times to receive one during the speech. The purpose of taking PoIs is to show that the speaker can not only deliver a good speech which he/she has prepared beforehand, but also answer unexpected questions confidently and accurately. It is therefore important for the speaker to take questions that he/she will be able to answer well, and to avoid those which will leave him/her looking incompetent.
· Learn to say no
The first skill is to learn to say no. Most novice speakers, when they are offered a PoI for the first time, feel embarrassed to refuse. They should not be embarrassed. It is, after all, their speech and their time that the opposing team is trying to use up, and their image that the audience is focussing on. Points of information should be refused if they might be difficult to answer well.

It is not rude to refuse a PoI. It is not even rude, in debating terms, for the speaker to reject a PoI by simply waving his/her hand at the questioner to tell him/her to sit down. After all, both teams know the rules and they may be using the same strategies when it comes to their turn. 

· Do not let PoIs disrupt the flow of the speech

One of the reasons for rejecting a PoI is to ensure that the flow of the speech remains under control. If the structure of the argument is destroyed by having to move away from the desired flow to answer questions, and then trying to remember at what point the speech has left off, speakers should not feel obliged to take the first question asked of them. Questions will be taken only when they do minimum damage to the structure.
· Take PoIs when confident
The speakers should take PoIs when they feel confident. PoIs are usually about something that the speakers have just said, so if they are on strong ground, dealing with a strong argument for their team, or giving effective rebuttal, then it is a good idea to take PoIs, since they will be more likely to be ones that can be answered strongly. Further, if the answer to the PoI is something related to a later part of their speech, it is perfectly acceptable to tell the member of the opposing team that they will come back to that question later in their speech. The speakers must make sure that they do, and that they remind the audience of the question when they are giving the answer. Otherwise, they should answer the point immediately, before returning to their speech. After all, the audience will have heard the question and will be expecting the answer. They should not be disappointed.
On the other hand, PoIs should not be taken if the speakers are on weak ground, unsure of their argument, or have just made a mistake. If the speaker takes a PoI when he/she is feeling vulnerable, he/she is less likely to give a good answer, since his/her brain is taken up with trying to work out how to get himself/herself out of the difficult situation. If a member of the opposing team is able to stand up and point out to the audience that the speaker has just made a mistake, that is not good for the speaker and his/her team.


	9.3
	How to make effective PoIs 
When students are granted the chance to offer a PoI, it is vital that they use it effectively. If they ask a weak question, the speaker will be able to give a strong answer, which will make his/her team look much better in the eyes of the audience. They should try to put the speaker on the defensive, and hopefully cause him/her to make a mistake.
· Short, clear and relevant

Firstly, students should make sure that the question or statement they wish to use is short and clear. If the PoI is too long, the audience will forgive the speaker for rejecting it. However, a PoI which is clear and concise has the advantage of making the speaker feel obliged to deal with it.

Points of information should also be relevant to what the speaker is saying in order for them to be effective. If the question has nothing to do with the area the speaker is discussing, the speaker will be able to avoid the question by saying that it is irrelevant. On the other hand, a question that refers to what a speaker has just said cannot be disregarded so easily, because the audience will be focussed on that issue and will notice if the speaker attempts to avoid the question. The speaker will also need to be very careful in answering the question, since he/she must make sure that the answer fits in with what he/she has just said, and that he/she does not contradict himself/herself.



	Chapter 10: Body Language



	
	Body language plays an important part in public speaking. Two principal areas of body language, posture and gestures, are discussed below. The term “gestures” refers to hand and arm movements designed to complement and emphasise a speech. The term “posture” is used to refer to all other aspects of body language. 

	10.1
	Gestures

Hand gestures should be in tune with the message of a speech. Speakers who remain completely static appear strange. This will distract the audience and detract from the effectiveness of their speech. At the other extreme, speakers who over-use gestures may appear uncontrolled and nervous. The aim should be to achieve a balance, using gestures in moderation to add to the emotional content and meaning of a speech without those gestures becoming more important than the speech itself.


	10.2
	Posture

Speakers’ posture says a great deal about their frame of mind and attitude to the content of their speech. This will correspondingly alter the audience’s perception both of the speakers and of their speeches. By consciously adopting a particular posture, speakers are able to send a message to an audience.
· Giving off an aura of confidence
By adopting a confident posture, speakers are able to give a strong impression of mastery of the situation to an audience. Speakers who are nervous will instinctively curb their shoulders and appear defensive. They will also tend to speak faster and in a higher register with their breathing speeding up. By relaxing their shoulders, pausing to take a couple of deep breaths, and then continuing their speech more slowly, speakers give off a better impression as far as the audience is concerned. They will also improve their own feeling about their performance. 
· Maintaining eye contact

Eye contact with an audience is a vital element of persuading them. By maintaining eye contact with the audience, speakers are able to make them feel as if the speech is being addressed to them in a more personal fashion, which in turn greatly increases the likelihood of persuading the audience.
· Speaking from note cards
Speaking from note cards becomes important in making it easier for speakers to have good posture and eye contact with an audience. 
Speakers should try to avoid bad habits such as holding large sheets of paper in front of their faces or placing them on a table as they would need to bend their heads forward in order to read the notes. Notes can be written on cards small enough to be held in one hand. This frees up one of the speaker’s hands, so that it can be used for gestures. When speakers are not actually referring to their notes, the cards are left in the hand, meaning that there is nothing between a speaker’s face and the audience, permitting a greater bond. When speakers need to refer to their cards, the size of the cards means that much less of the face is obscured, creating less of a barrier between the speaker’s face and the audience. 

Speaking from note cards also means that speakers can relax their shoulders more, as they don’t need to bring both arms up in front of their body. This allows them to assume a more confident posture.




	Chapter 11: Adjudication



	
	This chapter focusses on how to evaluate students’ performance in debates and how feedback could be given to help them improve. Guidelines for adjudicating more formal or competitive debates are also presented.

Different standards should clearly be expected of students at different levels of debating experience. However, in general, there are three categories in which a speaker is evaluated: content, strategy and style. Speakers should be expected to first develop their content skills, since without good arguments no speech will be successful. Thereafter, they should focus on developing their style, in particular being able to depart from their notes and speak to an audience directly, creating and maintaining a bond with members of the audience. Strategy is usually developed more slowly, as it requires practice and experience. Assessors should therefore try to be aware of speakers’ background, and offer comments based on the expectations one should have of debaters of that level.


	11.1
	Assessing content

This category covers the actual content of a speech: the arguments and examples used. There are a number of elements that an assessor should look for.
· Cases

A “case” is the overall reasoning behind a team’s stance. It breaks down into a number of arguments. 
Assessors should look at the overall consistency and relevance of a team’s case, and the extent to which their arguments are tied to the case. They should also assess individual speakers on whether they are following the team case.

· Arguments

An argument is not a description of a situation or an example. It is a reason why the speaker’s side of the motion should be supported. It is something that can usually be phrased as a “because statement”. In assessing arguments, we would be looking at whether speakers give the audience good reasons for them to support their team. 

The evaluation is based on the general applicability of the arguments in a general majority of cases and the feedback can be given as follows:
· the strength of arguments used;
· the extent to which they are explained and developed;
· the relevance and strength of the examples used to support arguments; and
· the overall impact that a speaker’s arguments has on the debate.

· Examples
Students must demonstrate how and why the examples they have chosen support their arguments. However, assessors should be aware of speakers trying to derive arguments from examples, rather than the inverse. They should be vigilant for speakers attempting to prove their side of the motion based solely on examples, without principled arguments on which those examples are based, and should comment on any instances of speakers attempting to do so.
· Rebuttal
There are two aspects of rebuttal that will affect the assessment of speakers’ content. The first is the relevance and strength of the rebuttal. Does the speaker effectively deal with the opposing team’s arguments? Are the rebuttal arguments convincing? The second is the extent to which speakers develop their rebuttal. Although speakers generally do speculate and have some preparation for rebuttal arguments before the debate, parts of the arguments, inevitably, have to be developed spontaneously. For this reason, speakers who develop rebuttal arguments effectively should be given credit, since they are able to handle a more difficult task than rehearsed arguments. 
· Points of information
When PoIs are offered, assessors will look at whether they are relevant and strong. If a speaker is responding to a PoI, the accuracy and strength of his/her answers will be assessed. 
It should be noted that a good answer does not necessarily mean that the question was bad, and vice versa. A good debater will be able to answer a good question with an equally good answer, and speakers may be troubled by innocuous and irrelevant questions for which they simply cannot think of the answer on the spot. Assessors should be careful to judge the content of a point of information independently.


	11.2
	Assessing strategy

This category covers a number of elements, including the structure of individual speeches, the way in which speakers fulfil their roles, and the use of arguments and PoIs in the debate. Assessors should give speakers feedback on various aspects of strategy.
· Structure of a speech 

This is the primary strategy element of an individual speech. How do speakers structure their speech? Are they delivering their content to its best effect, or is the impact of their arguments being reduced by poor organisation? The emphasis here is on the ease with which an audience can follow the logical development of a speaker’s arguments, and the way in which those arguments are presented in order to ensure that the audience retains as much of the content as possible.

· Role fulfilment
Speakers should be assessed on whether they fulfilled their role in the team satisfactorily, whether they were part of a coherent team approach to the debate rather than taking an independent line. It is a question of whether the speaker is moving the debate forward, by introducing relevant argument, rebutting key opposing arguments, and so on, or not doing so, by spending too much time on irrelevant lines of argument or rebutting only weak arguments from the opposing team while neglecting the key areas.

There should also be an assessment of the balance between rebuttal and development in each speech. Roughly, the later a speech comes in a debate, the more rebuttal it should contain relative to the amount of new argument and development. In addition to this scale, speakers should also be focussing on the key needs of their team. If the opposing team is in the ascendancy, rebutting their arguments is the crucial task at hand. If the opposing team is performing badly, less rebuttal needs to be done, and the speaker’s team should reinforce their advantage by putting forward further strong arguments.
If speakers fail on any of these counts, assessors should point it out in detail to them, as it is often one of the hardest aspects for speakers to assess for themselves.

· Timing
Speakers should also be assessed on whether time is given to each argument relative to its strength and importance in the debate. The more central an argument is to a debate and to a speech, the more time should be devoted to it.
There are some common failings about timing that assessors should be aware of. For example, speakers may give speeches which are significantly shorter than the time allowed, or they may give large portions of their speech to anecdotes or examples pertaining to lesser arguments, while neglecting the development of the key arguments in their speech, or they may spend too much time on examples relative to argument, and resulting in overrunning the time. If these occur, the speakers are not making maximum or effective use of their time and are losing their opportunity to deliver essential content. These should be noted in any feedback.

· Handling PoIs
In giving PoIs, speakers are taking advantage of opportunities to become involved in the debate outside of their own speeches. This increased participation is a benefit to their team, and should be rewarded. On the other hand, speakers who do not attempt to offer PoIs are withdrawing from the debate, and assessors should note this. It is key to remember that trying to offer PoIs, even if they are not accepted, is an attempt to influence the debate and should be rewarded. It is not the questioner’s fault if a speaker rejects their request for a point.

Speakers should also be assessed on the manner in which they deal with PoIs offered by the opposing team. Firstly, if they take too few or even none at all, this can appear weak and is also somewhat contrary to the spirit of the debate – and should be judged accordingly. On the other hand, taking too many points will disrupt a speech. Speakers will end up allowing the opposition to dictate the agenda of their speech. Assessors should note in their feedback whether the conditions of the speech should have meant that a speaker would have been right to take more or fewer points.



	11.3
	Assessing style
This category covers a speaker’s manner and looks at the effectiveness of a speaker’s communication with an audience. Assessors are being asked to judge how easy and pleasant a speaker is to listen to, including eye contact, body language and voice control. 
· Eye contact

This is crucial in maintaining a bond with the audience, and hence the interest and attention of the audience. Speakers who focus primarily on their notes will lose their audience, and should be penalised accordingly. Speakers should focus their attention on their audience and to speak directly to them. They should spend the majority of their time looking at the audience rather than at their notes.

· Body language

This can greatly add to the impact of a speech on the audience, by conveying additional information that complements the wording of a speech. While speakers with good body language should be rewarded, they should be aiming for the centre ground, because too much body language such as exaggerated movement and distracting gestures can be as much of a handicap as none at all.

· Use of voice

The human voice is a very powerful instrument, capable of expressing strong emotions and emphatic information to an audience. Speakers who take advantage of this should be rewarded, in particular those who attempt to speak naturally. Reading a speech makes it very difficult to add suitable emotion and intonation to one’s delivery, and this should be pointed out and discouraged by an assessor.



	11.4
	Guidelines for adjudicating debates

This part covers the scoring system for the WSDC style debates. However, the indications of relative importance of the different areas of a speaker’s performance are applicable across all styles of debating.

The WSDC criteria allocate marks as follows:

Total mark per speaker – 100
Content – 40 

Strategy – 20 

Style – 40   

It is important to note that content and style are weighted more heavily than strategy when assessing a speech during competitions. All speeches are marked out of a total of 100 marks except the reply speeches, which receive a total of 50 marks. 
It is recommended that adjudicators take notes on speeches throughout a debate, and pencil in suggested marks at the conclusion of each speech, but review these marks at the end of the debate, once they have a clearer idea of how the speakers have generally performed. Otherwise, it is difficult to ensure that speakers’ marks are accurately benchmarked.

Once the debate is over, adjudicators should go over their notes and allocate marks to each speaker. However, this is not the end of the process. The winning team is the one which has accumulated the most points in the debate. Yet, it is all too common for adjudicators to add up the marks they have given, only to discover that the “wrong” team has won the debate, i.e. the adjudicator feels that one team gave the best overall performance, but has scored fewer points on certain categories for individual speakers.

If this happens, the solution is NOT to award the debate to the team with the most points at this stage. Rather, the problem lies with the allocation of points. Why does the adjudicator feel that the other team should have won the debate? Perhaps they produced better rebuttal, or developed stronger arguments, or gave more polished performances. In each of these cases, those achievements should have been rewarded by higher marks in one or more categories. The adjudicator should go back over the mark sheet, and increase the team’s marks in the relevant areas until their total is the greater.

In other words, the marks allocated to speakers should be led by an assessment of which team deserved to win the debate, not the other way around. Adjudicators must decide which team has won the debate, and then ensure that their mark allocation reflects that overall result.



	11.5
	Measuring performance and providing feedback
In all but competitive debates, it is far more important for an adjudicator to give feedback on specific strengths and weaknesses in a speech, rather than simply give out marks. Speakers would far rather know that “they produced and developed good arguments, but spoke indistinctly” than that “they scored 31 marks for content but only 25 for style”.

This is particularly important when an adjudicator is watching students debate more than once, e.g. in a school debating club. Students should be informed of the areas in which they have improved, and of those in which more work is still needed. However, the latter should always be phrased as constructive criticism. Speakers will never deliver the perfect speech, but neither will they produce a speech with no redeeming features at all. Even if a speech is poor, there will be one or two areas which can and should be highlighted as successes.

· Content

It is easier to think of good arguments than to develop them fully. Most debaters will begin by finding a few good arguments but fail to develop them convincingly and therefore having too many poorly developed arguments crammed into a speech. Reducing the number of individual arguments that they need and concentrating on developing them effectively is therefore suggested.
Rebuttal arguments can also be developed, just as normal arguments are, but this is an even more advanced skill, so it should not be expected of novice debaters, but should be rewarded when it occurs.

· Strategy
This is probably the most difficult area for students to assimilate, and so novice speakers should be given leeway in the marks they receive here. For example, it often takes a number of debates before students are comfortable giving and receiving PoIs, and it also takes time for them to get accustomed to roles in a debate, e.g. defining a motion or summarising. It should also be stressed that even expert debaters with many years’ experience find it difficult to judge the time of their speech accurately, and will often have to adjust the ending of their speech in order to fit the time constraints. 
· Style

Debaters take time to develop confidence in front of an audience. This is seen most notably in their eye contact: most novice debaters tend to focus largely on their notes, and will only slowly develop the ability to maintain eye-contact with their audience. As they become more comfortable, their style and speech will become more natural, and they will put more expression and emotion into their speeches. Again, this is something to be rewarded when it happens, but not expected too early.



	
	For more information as regards the adjudication of WDSC style debates, please visit the following website: 
http://wsdc2010-doha.com/judges.php
For more details on scoring, please refer to the following website:

http://www.schoolsdebate.com/docs/notes.asp#Marksheet


	Chapter 12: Suggestions on Debate Training for Students at Schools



	
	Students’ interests, skills and confidence in participating in debates can be enhanced through taking part in debate activities and trainings at school. This part introduces practical considerations and suggestions so that debating activities and competitions can be organised to cater for the needs and ability of students. Useful resources are also provided for teachers’ reference.



	12.1
	Organising debates for students

The following factors should be considered when organising a debate. 

· Prepared vs. impromptu

Debate speeches can be either prepared or impromptu. By impromptu, we do not mean totally unprepared. No one, not even world-class debaters, can be expected to argue a case cogently and fluently without any preparation at all. Instead, “prepared” debates are those where the topic and roles are announced more than a day in advance, whereas preparation for “impromptu” debates is usually limited to no more than one hour. Speakers in prepared debates will tend to have speeches fully written out before the debate, whereas those in impromptu debates will speak from notes only.

Novice debaters, and less advanced students, will find prepared debates more accessible. The advantages of this style are the confidence that preparation gives the students, and the time that they have to research not only ideas, but also vocabulary and structures to express themselves adequately.

However, once speakers have become accustomed to the skills and processes of debating, they should be encouraged to move to impromptu debates, which allow for greater challenges, and speedier development of communication and presentation skills.

Impromptu speeches help speakers develop their ability to express themselves instinctively in English, and that the language they use will be closer to their natural oral level. This will greatly improve the speaker’s communication and understanding with the audience, and thus his/her speech will have a greater impact on them, even if it may sound a bit less fluent.  
· Speech length

The length of speeches in a debate can be very flexible, depending on the ability of the speakers. However, all speakers should be given the same amount of time to speak, whether they choose to use it fully is of course up to them. In general, three minutes is the minimum time that speakers should be given. As speakers improve, the time allotted to them should also increase. WSDC speakers are allowed eight minutes each. But the length of the speech can be flexibly adjusted to suit students’ ability and needs.

· Number and roles of speakers

Debates should have between two and four speakers on each side. Three is generally considered to be the common team size for debates. To ensure fairness, however, the most important thing is for each team to have the same number of speakers.

As students progress in debating, they will often find themselves more comfortable in a particular role. It is a good idea to encourage them to speak in a variety of roles, since different skill sets are utilised in each. 
· Audience participation

Debates can have audience participation, also known as a “floor debate”, if required, although this does not occur in WSDC style debates. Organised appropriately, it is useful for increasing the attentiveness and usefulness of the debate for the audience. It can also be very useful for involving larger numbers of students in a debate.
If audience participation is used, it should come before the final two speeches (one from each team). This ensures that the debaters have the opportunity to introduce all the major arguments in the debate, but that there is still a chance for each team to respond to the points raised from the floor.
If a floor debate is to take place, the chairperson should pause the debate after the penultimate speeches from each team, and ask the audience if anyone wishes to make a speech. It is advisable to ask students to announce which side of the debate they wish to speak on, and to alternate between students who wish to speak for the Proposition and Opposition, since this will give them a chance to argue amongst themselves as well. Speeches of the floor speakers should be kept short, with perhaps an announced time limit of 50% of the main speakers’ time allocation. When the floor debate is over, the final speeches from each team should reflect the content of both the main and the floor debates.

· PoIs

PoIs in the forms of either questions or statements made by a member of the opposing team during a speech increase the interaction between the two teams in a debate. Debaters from both teams have to pay full attention to speeches delivered by their opponents and decide the right timing for offering or accepting the PoIs to demonstrate that they are capable of responding to and rebutting immediately arguments put forward.

PoIs can be introduced to students when they are generally familiar with the debate rules, the range of skills required by different speakers and capable of building up confidence to deliver speeches and deal with interruptions in a debate. As an easy step to start, teachers could consider inviting the audience to offer PoIs to the debaters to encourage student participation in a debate. Gradually, the debaters can take up the challenge in offering, rejecting and accepting PoIs.

· Discussion after the debate

After the debate, students could also be encouraged to hold a discussion about what went well and what went wrong, using the following questions as a starting point:

· What was useful?

· What was not useful?

· How accurate was the discussion of strong/weak arguments?

· Did the debaters fulfill their roles?
· What could be improved? How?


	12.2
	Other Considerations

Other factors that we should also take into account when organising debates include the following:
· Format of tournament

Debating tournaments should have two objectives:

· to allow competition, and to provide a winner; and
· to maximise the number of debates in which each team may participate.

To achieve the latter objective, it is inadvisable to run a tournament on a knockout basis from the beginning, since this means that many teams will participate in only one debate. It is better to run the tournament in a “league” format so that every team can take part in a minimum number of debates. If a league is organised, teams should be drawn to debate against other teams of similar standard, as this produces the best debates and also the best chances for teams to have a competitive chance in every debate. A sample Fdraw structure adopted in WSDC 2010 can be viewed at the following website:

http://www.wsdc2010-doha.com/pages/DrawStructure1.pdf
· Tab systems

Debates are assessed on two levels: teams and individuals. Since teams can (and often do) win debates despite not having the best individual speaker, it is important to keep track of both team scores (wins/losses) and individuals’ speech scores. The debating term used to refer to this as the “tab” system. The term has its origins in the “tabulation” of scores. Full records of each round enable speakers to check back on how the adjudicators assessed each of their performances, which results in valuable feedback and learning. For more information on the tab system, please refer the sample speaker tab in the following website:

http://www.wsdc2010-doha.com/pages/SpeakerTabAfterEightRoundsTheTop100.pdf

· Range of prizes

To ensure that all students have something to compete for, most tournaments will offer a range of prizes. Prizes can be awarded for:

· best overall team (most wins)

· team winning the final (if a final or knockout system is used)

· best overall speaker (i.e. highest total of individual scores)

· best speaker in final debate

· most improved speaker (over the course of the tournament)

· best novice speaker (one who has not debated before the tournament)

· best novice team (no member has debated before the tournament)

· funniest speaker (entirely subjective award)

Naturally, tournament organisers are encouraged to come up with as many new ideas as possible. There is no single “correct” way to organise a tournament. As long as the scoring systems are fair and transparent, organisers are encouraged to develop their own ideas to maximise the enjoyment and educational benefit for the participants. The following webpage provides information on awards given out in 2010 WDSC as reference:

http://www.wsdc2010-doha.com/pages/AwardsforWSDC2010.pdf
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