Learning English through Popular Culture

Fashion Columns
Teacher’s Notes

	Objectives

By the end of the lessons, students will be better able to:

· use vocabulary items to describe basic clothing

· use a range of compound, adjectival descriptions of clothing

· match column titles to perspectives

· use written language to write one of three types of fashion columns
Time Needed

· 4-5 forty-minute periods

Learning / Teaching / Assessment Tasks / Activities

· Students complete a speaking activity about their favourite outfits

· Students play a bingo game to practise basic clothes vocabulary items

· Students complete a listening activity for exposure to adjectival word order

· Students complete a vocabulary activity to practise adjectival word order

· Students read sample fashion column titles and analyse the language

· Students read sample fashion column excerpts and categorise the language

· Students draft a fashion column, which they can (optionally) audio record

Materials Required

· Student’s handouts S34-S43

· Your own collection of fashion magazine cuttings gathered in a plastic folder

· CD Track 6

· (Optional) Clothes bingo flashcards / PowerPoint file on CD-ROM



Fashion Columns
Teacher’s Notes

(  Introduction:

These activities expose students to basic vocabulary items to describe clothes, patterns and fabrics as well as casual clothing and accessories. Students have contextualised listening practice for adjectival order while listening to a lost property report, followed by clarification and more controlled practice. Students match fashion column titles to column types and writer stance. Students analyse and practise key language to write three types of fashion columns. Finally, students use the language practised to create their own photo fashion column.
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(  Learning Activity 1  Speaking

How important are clothes to you?  (10 minutes)
This activity provides students with a fluency-focussed speaking activity allowing them to use all the clothes-related language they have at their disposal.  The language (and errors) generated at this stage can be used as content to supplement later stages.

Students use a barrier activity Glossary.  Students work in pairs and draw their favourite outfit on Washing Line A (both students draw in the top box of their handout). Student A describes to B what s/he has on her / his line, and Student B draws it in on Washing Line B.  The students reverse roles.

The follow-up speaking activity, ‘Why are these clothes your favourites?  What would you do if you ever lost them?’  is a preparation stage for the listening in Learning Activity 3.

Additional Notes:

Use this activity to check the (a) range and (b) accuracy of the students’ existing clothing vocabulary, and use this as data to decide how much further practice you need to provide.  Errors can be noted to provide feedback at a later stage of the Fashion Columns focus.
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(  Learning Activity 2  Listening and Vocabulary

Clothes bingo   (20 minutes)

This activity provides students with exposure to vocabulary for patterns and fabrics, basic clothing, and casual clothing and accessories through a listening activity: bingo.

Materials Needed:  Teacher needs to show students flashcards of the items they have words for in order to complete this activity.  (Flashcards appear as a Word document and a PowerPoint show on the CD-ROM in this package.)

Do not pre-teach any vocabulary for this game. One of the aims of the game is to have students deduce the names of the items they see.  You can do a clarification activity after the bingo is over. If you pre-teach the vocabulary, it tends to take the fun out of the game itself.
Procedure for bingo:
(1)  Ask students to read all three cards and then choose one card to play. Try to have roughly equal numbers of students playing each card.

(2)  Explain to students that the aim is to be the first to get a row, a column or a diagonal line, when they should shout ‘Line’ at which point you check what they have by asking them to read the items aloud.  The winner is the one who crosses off all items on their card, and can shout ‘House’.  Again, have the students read aloud all their items to check for accuracy and pronunciation.

(3) Copy and cut up the flashcards and show them to the students without speaking.  SHOW THEM IN THE CORRECT NUMBERED ORDER IN ORDER FOR THE BINGO GAME TO WORK (see ‘Order of bingo flashcards’ below)

(4) Ensure you do a checking activity, where you can drill and model pronunciation and word stress once the bingo game is over.

(5) A follow-up activity would be to have three students playing A, B and C cards to sit together, swap their cards and test to see if the other person can remember the items and pronounce them correctly.

Teaching points after the bingo game:  It may be helpful to elicit or teach:

Spelling:  striped (single ‘p’) vs spotted (double ‘t’); woollen (double ‘o’, double ‘l’); leggings (double ‘g’); loose (double ‘o’)

Pronunciation: suit (rhymes with ‘root’); British vs American pronunciation of blouse: US = ‘s’ at the end, rhyming with ‘house’; UK = ‘z’ at the end rhyming with ‘cows’; loose (rhymes with ‘Bruce’ finishing in an ‘s’ sound, vs lose, which rhymes with ‘choose’ and finishes in a ‘z’ sound); loose-fit jeans – the main stress is on ‘jeans’.

Order of bingo flashcard images and Card A, B or C reference with line or house indicators

1:  checks / checked (Card A)

2:  skinny jeans (Card C)

3:  a T-shirt (Card C)

4:  leather (Card A)

5:  a shirt (Card B)
6:  a jumper or a sweater (Card B)

7:  spots / spotty / spotted (Card A)

8:  a hoodie (Card C) vertical LINE Card C
9:  a tie (Card B)

10:  stripes / stripy / striped (Card A) horizontal LINE Card A
11:  woollen (Card A)

12:  trousers (Card B)

13:  cargo pants (Card C)

14:  linen (picture of a linen apron) (Card A) vertical LINE Card A
15:  bling (bling bling) (Card C) horizontal LINE Card C
16:  trainers (Card C)

17:  loose-fit jeans (Card C) vertical LINE Card C
18:  a blouse (Card B)

19:  a dress (Card B) vertical AND horizontal LINES Card B
20:  denim (Card A) horizontal and diagonal LINES Card A
21:  leggings (Card C) horizontal LINE Card C
Note:  Card C now has one item left before getting full house; B has 3, A has 2
22:  a suit (Card B) horizontal LINE Card B

Note:  Card B now has two items left before getting full house
23:  cotton (a cotton shirt) (Card A) horizontal and diagonal LINE Card A; A has 1 item left
24:  plain T-shirt(s) (Card A) FULL HOUSE FOR CARD A
(Remaining items: Card B: a skirt, a jacket; Card C: a trucker cap)
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(  Learning Activity 3  Listening and Speaking  Lost property
A
Speaking – Lost and found (5 minutes)
Have you ever lost any clothes?  This activity provides an opportunity for students to prepare for the thematic content of the next listening activity, review vocabulary and provide brief fluency practice through a speaking activity.

Give students a few minutes to tell any stories they have about losing clothes or finding them somewhere unexpected. If there is time, ask a couple of students who told humorous stories to share their experiences. Ask students if anyone has ever been to a lost property office, at the bus station, for example. What happens there? How do people report their missing possessions?
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B
Listening and Form-filling – Lost property office (15 minutes)
CD Track 6
This activity provides students with contextualised exposure to adjectival order when speaking in contrast to adjectival order when form-filling through an intensive listening activity.

Tell students they are going to listen to a short recording of a person reporting that she has left some clothes in the back of a taxi.  She’s in a country that uses English as a lingua franca. The person in the taxi office is completing a form. The students’ task is to complete part of the form.  Have the students study the form and ask any clarification questions before playing the recording (CD Track 6) twice. You may feel that you need to stop after each adjectival description, although these are mostly repeated twice for clarity in the recording.
Answers:  Time of pick-up: 11.45am,  Place of pick-up:  Albion Street (not Albion Road).  Items lost:  (1) a tight-fitting, fur-lined, blue denim jacket;

(2) some baggy, leopard-print, orange linen cargo pants; (3) A loose, stripy, light blue silk shirt.

Follow-up for meaning:  Ask students if they feel that the mother has chosen the right clothes for her son.  Encourage them to wonder whether a tight-fitting, fur-lined, blue denim jacket might be the ideal present for a teenage son. Ask students whether they hope the clothes will be returned to the mother or not.

	Tapescript – CD Track 6 

Learning Activity 3  Listening and Speaking  Lost property
CD Track 6 (3:50 minutes)
Situation:  A telephone call set in the UK between a taxi driving company and a customer who has just lost a bag of new clothes in the back of a taxi.  The taxi company is not very efficient, and the customer is a bit anxious about the prospect of having lost all her son’s clothes.  LP = lost property   CS = customer
LP
(Yawning, unenthusiastic) Yep, Diamond Cars, lost property.  How can I help?

CS
Oh, yes, can you help me?  I’ve just lost a big bag of clothes in the back of a cab and I really 
need to get them back because it’s my son’s birthday and they’re all presents.

LP
Er, yeah, OK.  Need some details though.

CS
Well, there were loads of things…

LP
Sorry, can you slow down a little bit?  I just need to get a pen…

CS
OK, well, I do hope you have them and that another customer didn’t pick them up.  Do you 
think you’ll have them?

LP
Er, hope so.  Depends if you’re lucky really.  Right, details.  What time did you take the cab and where did he pick you up?

CS
It was about 11.45 this morning and he picked me up on Albion Street, near the McDonald’s.

LP
Right, right.  Albion Road.

CS
Oh, no, sorry, Albion Street.

LP
Street, right, OK… (writing)  And what about the driver?  Can you tell me anything 
about him?

CS
I can’t really remember.  I was on my mobile phone and I was looking for my purse in my bag 
at the time.  I had loads of bags and I couldn’t find anything.  I think he was an older guy.
Continued on next page >>

LP
Right, OK. Did he have blond hair?
CS
Er, look I can’t remember.  Aren’t you going to ask me about the clothes?  Someone 
could be taking them right now from the taxi.

LP
Yeah, OK.  What did you lose?

CS
It was a bag of young men’s clothes – my son, you know, my son, he’s 16 tomorrow and they 
were all for him.  There’s a blue er, a blue denim jacket.  It’s tight-fitting… and fur-lined.
LP
(Writing) OK, I just need to write this on my form: a tight-fitting, fur-lined, blue denim jacket.
CS
Yes, that’s right.

LP
Right, what else was there?

CS
Umm, then there were some cargo pants.  They’re baggy with an orange leopard-
print. They’re linen.
LP
An orange, leopard-print?

CS
Yes, he likes bright colours.

LP
Really?  Can you tell me again… my pen’s run out.  Wait a minute.

CS
(Writing) OK, some baggy, orange, leopard-print, linen, cargo pants.
LP
OK, done that.  Anything else?

CS
Yes, the best present – a silk shirt.  It’s loose, erm, stripy.  It’s light blue.
LP
Sorry, could you repeat that so I can fill in the form?

CS
(Writing) A loose, stripy, light blue silk shirt.  Cost a fortune.

LP
Right then, so I’ve got the jacket, the cargo pants and the shirt.  Is that it?

CS
Well, I left a packet of biscuits at the bottom of the bag too.  Do you think you can get it back for 
me?

LP
I’ll do my best.  Can I have your name and phone number?

CS
Yes, it’s… (trailing off)



Important note:  Language awareness raising

If your students have found this activity manageable, and you feel they have the ability, show them the section of the tapescript above dealing with descriptions and ask them the following questions or give the questions out for them to discuss.

	Learning Activity 3  Listening and Speaking  Lost property
Questions to discuss

1  What is the customer doing during this phonecall: only speaking, only writing, or


both?

2  What is the lost property person doing: only speaking or only writing, or both?

3  The customer uses adjectives to describe the clothes, but she breaks the descriptions


into parts or chunks. Can you see the chunks?

4  The lost property person is filling in a form. He uses the same descriptions, but he

writes one long, ordered list. Compare his list to the customer’s chunks. What do you

notice about the difference between using descriptions when we speak, and what

happens when we need to write these descriptions down on a form, for example?


	Learning Activity 3  Listening and Speaking  Lost property
Questions to discuss – Suggested Answers

1  The customer is only speaking on the phone.

2  The lost property person is speaking on the phone and filling in a form:

writing.

3  She uses a short description and says the name of the clothing she’s lost, and

then starts a new sentence to describe it in more detail afterwards.  So, she

starts with the general thing and then gives details, e.g.:

There’s a blue denim jacket,  (short description + thing)
It’s tight-fitting… and fur-lined (description)

4 The lost property person puts all the descriptions first, and ends with the item of clothing: a tight-fitting, (description) fur-lined, (description) blue denim (description) jacket.
The difference between them is formality and efficiency. Form-filling is more formal, so we might use a longer sequence of adjectives before the noun.  Speaking spontaneously is informal so we break the same sequence of description into smaller, easier-to-manage pieces, often giving more specific detail after we name the thing we’re talking about. Notice that the overall sequence of adjectives follows the same order in both speaking and writing; however, in speaking, the sequence is broken down into smaller sentences.  Notice that the sentences start with ‘It’s (tight-fitting)’ or ‘They’re (linen)’ and we add details using words like ‘with a … print’.




	Catering for Learner Diversity
For students who need more support

· Give students half the words they need for this adjectival ordering listening activity – see Version B below. This reduces processing load.




Learning Activity 3  Listening and Speaking  Lost property
Partially completed sheet for students who need more support




(  Learning Activity 4  Vocabulary and Speaking

Ordering adjectives to describe clothes (up to 5 minutes)
This activity provides consolidation practice for adjectival order: quality, colour, fabric / style / pattern, and features.

Help to set up the context for students here. (Students have just listened to a phone conversation by someone who’s reporting lost property to a taxi office.)  This situation is different: here, one person is phoning her / his friend to ask if s/he will bring him a jacket. When someone is looking for clothes in our wardrobe, we might have to be very specific about which item we need. Once the context is established, have students read out the conversation in pairs. The words in bold show the main areas of sentence stress. Teachers may need to pre-teach / exemplify a piece of clothing ‘with a hood’.

(  Learning Activity 5  Vocabulary  Describing clothes (10 minutes)
This activity provides simple controlled practice of word ordering in adjectives when writing descriptions of clothes if teachers feel this is needed. Teachers might also want to extend this activity to personalise and authenticise it by having students discuss their favourite men’s clothes.

In this activity, the context is simply a situation where students might have to describe clothes.  Have students study the box to the left.  All the words should be familiar by this point with the possible exception of ‘fleece’.  Here students work with inserting adjectives for colour, pattern and style before the noun, as well as using a prepositional phrase after the noun.  By the time the activity has finished students should have had some practice in ordering the types of adjectives we use to describe clothes.  Teachers may want to pre-teach / show an example of a ‘fleece’ top / jacket in addition to using photo 4.

Suggested Answers (NB: they are all noun phrases):

(1) a blue T-shirt

(2) a grey and white stripy shirt

(3) black baggy jeans

(4) a fleece jacket with a hood

The word that is not needed from the box on the left is ‘front’.

(  
Learning Activity 6  Reading and Speaking

Fashion column titles
A
Reading – Fashion column titles (10 minutes)
This activity exposes students to a range of column titles – two of the three types of column covered:  current styles, fashion no-no’s – and allows students to discuss the purpose and use of language (adapting looks is introduced at a later point).

This activity is a discrimination game for students to decide the meaning and connotation of the 8 titles presented. Follow the instructions and have students keep track of their judgements by using circles to identify items of advice for what to wear, and rectangles to identify items of warnings about what to avoid wearing.

Answers:
What to wear: Lovely Lush Looks, Glam and Gorgeous, Style Council, Heavenly Hot Heels

What to avoid wearing: Ten Fashion No-No’s, What on earth was s/he thinking?, Poppy’s Big Mistake, How not to…

B
Language Study – Fashion column titles (10 minutes)
This activity provides opportunities for students to establish the key concepts connected with each title.

Put students into two groups. Have one group work with questions 1, 3 and 5, and the other group work with questions 2, 4 and 6.  Monitor and support development of key concepts (see answers below). Once students have made short notes about meaning, have them feed back answers to their partner from another group.  In this way, Student A talks about 1, 3 and 5 and Student B talks about 2, 4 and 6.

Annotated Answers for the teacher:

1. A ‘no-no’ is a warning.  Notice the use of repetition here. The person who uses it probably feels they know about fashion and is speaking to someone who wants some advice. They could be talking about what not to wear at the moment because it’s out of fashion.

2. Poppy is probably a famous personality and made some kind of fashion mistake in public, possibly on a night with a lot of media coverage.

3. ‘How not to…’ columns are warnings and tell you to avoid wearing certain combinations of clothes, for example.  Note:  These columns generally take the route of promoting this through unfortunate shots of well-known personalities, and this can come across in the magazine as a form of social humiliation.  If your students are up to the challenge, you might decide to use this type of article as a debate on the moral acceptability of this type of media approach in fashion magazines.  What effect does it have on the way young (women) readers learn to speak about each other’s clothes and looks?  Is this a good thing in their opinion?
4.  All the titles use nouns and adjectives that start with the same letter.

Note: This is a literary sound device called alliteration, (previously introduced in Advice Columns) and is prevalent in all forms of advertising and newspaper copy in current day English.

5.  A council is a body of people who are brought together in their advising capacity doing so through drawing upon their experience and expertise. This means that they are an authority: like a city council. A ‘style council’ then is a made-up name for a group that advises what to wear and how to look.

6.  The notes here help the students to understand how the phrase is used and the sentence stress.  The answer is (c) s/he looked ridiculous.  The phrase connotes complete social disapproval of the clothes someone has chosen for the occasion and would probably be said about the person wearing the clothes and almost certainly not to the person who was wearing the clothes, which is why ‘s/he thinking?’ is used in the title.
There are opportunities here for fun with intonation and sentence stress as well as facial and bodily gestures to add meaning in terms of disapproval and social judgement.  Make it light and fun.  Option:  Finish this stage off by having students suggest two clever replies (come-backs) that someone could use if someone criticised their appearance.
	Catering for Learner Diversity
For students who need more support

B  Language Study – Fashion column titles
· Students play the role of ‘advisors’ and give them suggested and simplified answers. Their role can be to go round, monitor and support the groups who are discussing the topic.  See answer sheet below.

For students who need more challenge
Learning Activity 6  Reading and Speaking  Fashion column titles
· A supplementary activity can be given here for students to bring into class a range of fashion column titles and see if there are more than three categories of column. See the extended fashion titles below for a challenging task.


Learning Activity 6  Reading and Speaking  Fashion column titles
B  Language Study – Fashion column titles
Advisor’s answer sheet for students who need more support
	Advisor’s Answer Sheet

1 A no-no is something you shouldn’t do in fashion.  It’s a warning.

2 Poppy is someone famous.  She has worn an outfit that nobody likes to a public event.  Other famous people, the public and photographers and journalists probably saw her.

3 ‘How not to…’ are warning columns.  They tell you what to avoid wearing or matching.

4 All the titles use words that begin with the same letter: Heavenly Hot Heels.  We use this technique in poetry.

5 A council is a group of people who give advice on areas they know a lot about.

6 The answer is (c) S/he looks ridiculous.


Learning Activity 6  Reading and Speaking  Fashion column titles
Extended fashion column titles for students who need more challenge



(  Learning Activity 7  Reading and Vocabulary
Preparing to write fashion columns

A
Language Study – Fashion columns (10 minutes)
This activity provides an introduction to three types of fashion column writing: current styles, fashion mistakes and adapting looks, through using a discrimination activity (i.e. students spot the key differences between the language and purposes of the texts).

It may help to review the two types of column you’ve just worked with (current styles and fashion mistakes) and ask if there are any other kinds of fashion columns.  Introduce and pre-teach ‘adapting’ and ask for a few examples of how a look can be changed.  Examples: to add a tie, a hat, or shiny shoes to make a look smarter; wear flip-flops to make it less formal.
Students are asked to read the sentences and categorise them according to purpose using a star for current styles, an unhappy face for fashion mistakes, and an arrow for adapting looks. The first three are examples, which show the students language ‘clues’ to help them to categorise.

By the end of this activity, students should (a) have noticed, and with the teacher’s help, become sensitised to the language resources that typify each type of column (current styles, fashion mistakes, adapting looks) (b) have had practice in discriminating column types from each other.

Answers and key phrases that students should highlight:

(d) fashion mistake ( ‘her big toe was on the catwalk five minutes before her’

(e) current styles ( ‘polka dots are still in style’ ‘…are totally awesome’

(f)  current styles ( ‘sixties style ties are massive on the male catwalk’

(g) adapting looks ( ‘works well if you dress it down with…’

(h) fashion mistakes ( ‘How NOT to’ ‘Betty doesn’t seem to know…’

(i) adapting looks ( ‘accessorise with a…  for a more… look’


B
Vocabulary Review – Preparing to write (20 minutes)
This is a recycling activity that works with the first and last components of key phrases that will be used in the drafting process.

This is language support work in preparation for writing, so students should also have enriched their vocabulary a little by the end of the activity.  Note:  some of the vocabulary items are slightly different from those in the preceding activity in order to provide variety.

Answers:

(1)  Works well … (e) if you dress it up with flashy earrings

Note:  More generally, we can also say, ‘Works well with a hat’

(2) Stripes are … (c) still in style

(3) Don’t draw attention … (a) to large feet by wearing open-toe sandals*

*Note:   It might be appropriate for the teacher to make a positive comment about large feet at this point to balance out the intended negative evaluation given in this sentence from a magazine column.

(4) The secret to … (b) mix-and-match is not to… (wear the same colour)

(5) This spring … (f) is all about smart suits.

(6) Dress this down… (d) by wearing it with flip-flops.

Speaking  The final speaking activity here is a round-up to help students to review which language is typical of the three fashion column types.

(  Learning Activity 8  Writing  Your fashion columns
(30 minutes to 2 lessons depending on need and depth)
This activity provides a staged procedure to support groups of students in their planning, development and production of a photo fashion column.

The students should be organised into groups with a maximum of three or four. This is to ensure effective division of labour and avoid the possibility that anyone could be part of the group without having to contribute creatively. In order to divide up work, the ‘roles’ of photographer, wardrobe and stylist / model(s) are given, each having different responsibilities to the following activities:

(1) deciding the type of column they are going to write (current styles, fashion no-no’s, adapting looks);

(2) on the basis of the column type, selecting the clothes collection for 4 separate photos, and deciding where and how to do the photo shoot;

(3) generating key language for the photos.

It’s important to remember the following practical points as well as to support and feed in ideas. The following box can be copied and given out as a photo shoot cheat sheet. A Photo Template is available for use if needed (S42). Finally, support the students’ language range by having them use the Fashion Glossary (S43), which appears after the Photo Template (Learning Activity 8).

	Types of Column and Shots for Photo Shoot
(a) A current styles column should show variety so four completely different outfits should be used. Full or half-body shots might be useful here, so the column can include head-to-toe descriptions.  Remember to use persuasive language to support the pictures as this column is setting the trend that thousands will follow.

(b) A fashion no-no’s column should show a look that went wrong. Close-ups are probably more appropriate here, as the point of the article is to focus on one mistake. For example, the shot might include a blouse and a handbag, lipstick and nail varnish, or a tie and a jacket that don’t match. (These tiny details form a substantial part of many fashion mistakes columns these days.)  The pictures often blur out or don’t show the person’s face in order to keep it anonymous. Keep the approach fun, light and healthy and don’t get too critical or nasty because fashion is about fun, sharing and enjoyment.

(c) An adapting looks column will probably only use 1-2 outfits maximum and show ways of either (a) making it more or less formal, (b) making it appropriate for different times of day – daytime vs evening wear, and / or (c) making it more appropriate to the season and temperature. Adapting looks columns are all about making the best economic use of a single outfit – so considering the budget of your readers is important. The shots that might work here are full body shots to compare the looks, or half-body shots that focus on the changes that you have made.  Remember to be positive about these changes and assure the readers that you can make something out of nothing – with very little money.




Further note to the teacher in preparation for the project

It will help the students to manage their project through considering the following and agreeing on some of it in class:

(a) how much time is available for the project, which you will probably want to divide following the three stages given in the student’s handout (Learning Activity 8);

(b) what you are expecting and how you are going to mark it as the teacher, e.g. will there be a mark for team work, for visual impact, variety and creativity, or is the mark simply for the textual production? Will there be a bias towards good use of vocabulary or phrases they have learnt?  Will you mark up for balance, and down for being overly-critical or nasty?

(c) what will happen to the final product?  Will it be displayed, uploaded or kept in a project folder?  Will it become part of the time capsule mentioned in the scheme of work?

(d) record the names of the teams and have them agree their first meeting date;

(e) discuss where the resources are going to come from – does the school have digital cameras students can use?  Can students complete the whole project using mobile phone cameras?

(f) discuss the division of work and responsibilities. Discuss what students are going to do when they encounter a problem connected with motivation, fulfilling responsibilities, or disagreeing on content or language. How can they resolve this constructively?

(g) how can students provide for the fact that each person in their team will come with a  different skill set and different capabilities? Some people will be better at English, some will be good at design, some will have excellent fashion sense.  How will they acknowledge and negotiate this?  Will you give marks for this level of sensitivity and maturity in the project?  If so, how can it be assessed?

Extension Ideas

This section provides teachers with further ideas they may like to develop into projects with their students.

Project 1  Catwalk







Creativity

The activities given in this focus section could be used as a base to create a class catwalk event, which would involve speaking skills where students describe the collection and how it is being worn. There are many catwalk shows available on the Internet that students can watch to learn about commentary and procedure.  See, for instance, Hilary Alexander’s Fashion section on the online ‘Telegraph’.

Project 2  School Uniform Style Guide


       Consultative skills

A panel of students consult other students to find out opinions and attitudes about school uniforms. These are summarised for teachers and parents, who give feedback.  As a result of consulting adults and teens, a photo style-guide is developed to help students to (a) appear smart and tidy, and at the same time (b) express their individuality, tastes and creativity in a way that is acceptable within the social and educational contexts of school.

Project 3  Hairstyles of the World


 
 Analytical skills
Students do a survey to compare traditional and pop culture hairstyles either regionally (in Asia) or globally. They decide on a cline of extremity going from very simple and natural to extremely treated and dressed hair and explain their reasons for categorising. Involves use of descriptive terms and analytical skills.

Project 4  Footwear – Now and Then



Analytical Skills
Students do a historical survey of how shoes and shoe-styles developed in a particular region of the world. They can focus on soles, heels, uppers, colours, fabrics / materials and overall looks. They might want to do this around a ‘Top 10 Shoe Styles’ ranking chart. Involves the use of researching skills, illustration, organisation, descriptive terms and analytical skills.

Resources for Fashion Columns

Websites for fashion aimed at teens:

	Important note:  The websites listed on this page are all American as these (a) have a good range of fashion items and (b) exemplify some of the language used in this module.  In order to provide a balance in terms of cultural input, teachers may want to undertake a web search for Chinese, regional or non-American websites that students can browse as stimuli in addition or to replace the ones listed below.




ELLE Girl ((
Has short sections on fashion items for young women. Can be used as a good resource for showing how to mix image and words.  (American)

http://www.ellegirl.com/fashion.html

Teenmag.com ((
The following link has one fashion question followed by a suggestion with links to other websites.  A good place to start for fashion advice.  (American)

http://www.teenmag.com/advice/fashion
ALLOY.com (
This site has a short section called ‘Fashion Seen’ and is a community page where a person describes their look and other people rate it.  Can be used to show the language of brief clothes descriptions and combinations.  (American)

http://www.alloy.com

Gurl.com  ((
Aimed at teenage girls, this has guides to such things as fashion and style, beauty, piercing and even tattooing.  Take a look at it for appropriacy and context for your own students’ needs. (American)

http://www.gurl.com/topics/fashionand style

Girlsense.com  ((
Another site which has a ‘fashion slideshow’ feature, where girls design their own looks and superimpose images of their faces. Will possibly appeal more to younger teens: it’s fairly pink and pretty.  Could possibly be used with older, more analytical teens as a site for discussion and debate. (American)

http://www.girlsense.com/premium/template_activities.pl?activity=slideshow_
gallery

Websites for the language practised in Fashion Columns:
A website which has recordings of the pronunciation of key basic vocabulary on clothing and basic verbs. (American English)

http://www.esl-lab.com/vocab/v-fashion.htm

A short practice activity can be found at this site for general adjectival order.

http://www.better-english.com/grammar/adjord2.htm
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Date:			29 February					       (Version B)


Time of pick-up:	11.45am


Place of pick-up:	Albion  _____________


Items lost:	


(1)  			


A 


�
tight-fitting�
�
�
denim�
�
�
(2)


Some 


�
�
leopard-print�
orange�
�
cargo pants�
�
(3)


A


�
loose�
�
light blue�
�
�
�
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