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Course Objectives

* To enhance teachers’ knowledge of the relationship and purposes of
Assessment of, for and as Learning;

« To introduce the use of the Learning Progression Framework (LPF) as
a reference tool to promote assessment literacy in the school English
Language curriculum; and

* To explore effective strategies that incorporate the use of the LPF to
facilitate the development of reading and listening skills and
Assessment for/as Learning



Final Report of Task Force on
Review of School Curriculum (2020)

Optimise the curriculum for the future
Foster whole-person development and diverse talents
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Final Report of Task Force on
Review of School Curriculum (2020)

Recommendations for English Language

further streamline the SBA and review how
the Elective Part could be better assessed in
the Writing Paper of the HKDSE

Optimise the curriculum for the future
Foster whole-person development and diverse talents

offer vocational English as an
Applied Learning (ApL) course

enrich the existing curriculum, with
/ more emphasis on the academic and
creative use of the language

Task Force on Review of School Curriculum ¥
Final Report

September 2020

provide more opportunities for students
to enhance their language competency
through LaC and RaC




Examples to be Used in Today’s Seminar

Creative use
of English

Promotion of
LaC/RaC




Assessment
of, for and as Learning



e.g.
Grades/levels
Marks/scores
Percentages
Oral/written comments
Checklisted comments

Assessment

J

e.g.

Quizzes, tests, exams
Portfolios

Projects
Individual/group
presentations
Homework

Peer assessment
Self assessment

Teacher observations

%

* Inform teaching
decisions

« Self-evaluate

« Diagnose

 Motivate

« Self-monitor

* Provide feedback

« ldentify

/




Learning and Teaching
Process

Sharing learning objectives
with students

Effective questioning (e.g.
wait/pause time, a variety
of question types — open/
closed questions, content-
centred to student-centred)

Observation (e.g. body
language, facial
expressions)

Peer learning (e.g. listening
and reflecting on other
students’ answers in whole
class setting)

Effective feedback
(e.g. clear advice
for improvement/
reinforcement)

Active involvement of
students in their own
learning

Raising of students” self-
esteem

)f Assessment
1 Summative Assessments

A FRAMEWORK OF SCHOOL ASSESSMENT PRACT]

o

FORMATIVE ASSESSMENT
(informs learning and teaching)

Leads to more
successful results

SUM
(

—»

* Diversity

- Different modes of assessment
(e.g. pen and paper tests, projects,
portfolio, performance tasks,
self-reflection) to match learning
objectives and processes

- Different parties (e.g. self/peer/
teachers/parents)

- Different strategies fo assess the
quality of learning (e.g. setting
assessments that are both
challenging and suitable for
students’ competence other than
reward and punishment)

Tests which are used diagnostically
to inform learning and teaching

Opportunities for students to learn.
reflect and correct rather than
compare marks with others

(Adapted from Shirley Clarke)
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- Different strategies to assess the reducing reliance on
quality of learning (e.g. sefting grades and marks
stening assessments that are both
!er = challenging and suitable for
.whole students” competence other than
reward and punishment)
* Tests which are used diagnostically
to inform learning and teaching
* Opportunities for students to learn,
reflect and correct rather than
of compare marks with others
L
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Souice. ciynsii L“ctllguagc cuucauon Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)




Purposes of Assessment
& Formative and Summative Assessments

An overview of the key considerations among assessment of, for and as learning

Summative Assessment

Assessment of Learning

Formative Assessment

Assessment for Learning

Assessment as Learning

Gradual increase of learner responsibility >

Teacher-centred

student-centred

objectives

Purposes and +  To assess learners’ achievement

against set learning goals and
standards

To enable teachers to use
information about learners’
knowledge, understanding and skills
to inform their teaching and
enhance students’ learning

To involve learners in the learning process
where they monitor their own progress,

ask questions and practise learning
strategies

To enable learners to use self-evaluation and
teachers’ feedback to reflect on and
consolidate their own learning and work
towards the set personal learning goals

Use of
assessment

For selection, placement, promotion
and awarding qualifications

data

Reference

With appropriate use of the
assessment data, pen and
paper tests and exams can
be adopted as formative

For providing information to
facilitate teachers’ instructional
decisions

For providing feedback and
suggestions to help learners make
improvement

For learners’ self-monitoring, self-correction,
making self-improvement and adjusting
personal learning goals

For informing learners of their strengths and weaknesses

assessment.

points

FETTOTMarnce or olner candigates

Set teaching objectives and
expected learning outcomes

Personal goals and expectations

Modes

. [ Pen and paper tests and examinatinns]
Practical exams

Observations [ assignments / self-evaluation forms
Self-access and self-directed learning tasks

Source: Supplementary Notes 3 to the English Language Curriculum and Assessment Guide (Secondary 4-6) (CDC & HKEAA, 2007)
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Purposes of Assessment
& Shifting the Balance

Ao Dei Afined

Traditional Assessment Pyramid Reconfigured Assessment Pyramid

11
Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessment to Maximise Student Learning. Thousand Oaks, Ca. Corwin Press.



Promoting Assessment as Learning

Reflecting on
learning
performance &
evaluating the
effectiveness of
Strategies
adopted

Setting
personalised
learning goals

Monitoring the
learning process

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

Adapted from English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)

Lifelong
learning

Self-directed

12



Promoting Assessment as Learning

Students gradually take Lifelong
ownership of their own learning learning

‘ Self-directed

An ongoing Students develop a habit of mind to
metacognitive continually
experience ® * review their learning progress; and

* make improvement

13

Adapted from English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)



Use of Assessment Data to Enhance Curriculum Planning

Activity 2 (Discussion)

What reference tools (e.g. rubrics) do you
make use of when providing students with
feedback on their reading and listening skills?

o0
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Reference Tools for Assessments

Setting
personalised
learning goals

Reflecting on
learning
performance &
evaluating the
effectiveness of
strategies
adopted

Formulating plans
(e.g. learning
strategies/follow-
up actions) to
attain the goals

Monitoring the
learning process

Adapted from English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)

15



Reference Tools for Assessments

m Do Billy and Kelly have the same
reading learning performance and progress?
Billy 7 points « Should Billy and Kelly set the same
learning goals?

Kelly 7 points

_ Poor (1 point) | Fair (2 points) | Good (3 points) | Excellent (4 points)

Understanding words and
expressions used in texts

|ldentifying writers’ attitudes
signalled in texts

Analysing the development of
ideas in texts

16



Understanding the LPF



The Learning Progression Framework (LPF)
or English Language Speaking

= F.mwm for
The Lieaming Progression
ENGLISH LANGUAGE (SPEAKING SKILLS) —

The Liearning Frogressio

ENGLISH LANGUAGE (READING SKII

Reading - ATM § Reading - ATM 6 Reading - ATM T Reading - ATM 8

|Understanding, inferring

on, ideas finferring information,  [inferring information, |inferring and Jand interpreting

rangeof  fideas, feelings and lideas, feelings and ideas,

and |opinions in arangeof  [opinions in a range of ideas, in
wi f it gree  [feelings and opinions in [complex texts, using and
|complexity, using and |of complexity, using and |a range of fexts with lintegrating a range of
lintegrating a small range (integrating a range of  [some degree of Ireading strategies as

[of reading strategies as  |reading strategiesas  |complexity, using and  [appropriate
lappropriate lappropriate lintegrating a range of

Underlying Principles

——
“A;m:ﬂmmnlr& skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cyele.

2. Learners are exposed to a variety of fext types and reading for reading for pleasure) in preparation for real life applications.

3. Selection of a wide range of texts of appropriate lengths and different topics, including authentic texts, is crucial of g for
| skimming for gist, clues) as well as learners' different cultures.

The interplay between tasks and texts isa range of tasks of the texts. In principle, task demand increases
with text complexity as le in the of i strategies. To cater for learner diversity, simple tasks can be included for complex texts to cultivate learners’ confidence,
and difficult tasks for simple tets to streteh their abilities.

ls. cher support is essential to helping the text and g and teaching process. 10 help learners.
Knowledge and experiences in the process of interacting with the text. As learners progress, the amount of support provided is gradually reduced to promote learner independence.

ATM = Attainment Milestone 10 English Language Education Section, Curriculum Development Institut
‘The Hong Kong Special Administrative Region, 201 T

http://www.edb.gov.hk/Ipfenglish



Curriculum Framework,

Learning, Teaching and Assessment,
and the LPF

Goals Process

|

Learning (@ [Teaching

Attainment

< Assessment

—— -
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Curriculum Framework and Assessment

Curriculum Framework and
Learning Progression Framework

What students can do as a result of Y
learning and teaching

P

Basic
Competency

Assessment for/as Learning

Assessments in
Schools

‘e/""_‘_-—“‘\_‘% -

HKDSE
ﬁ

Assessments for

Basic Competency

20



What is the LPF for English Language?

represents the growth of learners on a developmental
continuum as they work towards the Learning Targets and
Learning Objectives of the English Language curriculum;

is made up of Learning Qutcomes organised under
the four language skills and divided into eight levels
of attainment;

helps teachers better understand and articulate
learners’ performance; and

helps teachers plan strategically how to enhance English
Language learning and teaching.

21



What are the Purposes of Developing the LPF?

22



Understanding the Learning Progression

Activity 3 (Matching activity)
a) Study the Outcome Statements for three levels of the LPF for Reading:

Reading - ATM 1 Reading — ATM 2 Reading - ATM 3 Reading - ATM 4 Reading — ATM 5 Reading — ATM 6 Reading — ATM 7 Reading — ATM 8

Understanding and inferring Understanding and Understanding, inferring
inferring information, and interpreting
ideas, feelings and information, ideas,
opinions in a range of feelings and opinions in a
texts with some degree of |range of texts with some
complexity, using and degree of complexity,
integrating a range of using and integrating a
reading strategies as range of reading strategies
appropriate as appropriate

‘nderstanding
nformation, ideas and inferring information, information, ideas and
celings in a small range of |ideas and feelings in a feelings in a range of simple
hort simple texts, using  [small range of simple texts, using and integrating a
ome reading strategies as |texts, using and small range of reading
ppropriate integrating a small range  [strategies as appropriate

of reading strategies as
appropriate

Understanding and

b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)

c) Identify the three aspects in the progression of the Outcome Statements
for Reading.



Progression of the Learning Outcomes
Activity 3 (Matching activity)
b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)

Understanding
Understanding and inferring Understanding,
information and b TIITEHE, inferring and
ideas ideas, feelings interpreting
in some short and opinions in a information,
simple texts range of texts ideas, feelings
using some , Q with some @ and opinions in
readging degree of complex texts
strategies as complexity, using and
appropriate LRI integrating a
integrating a range of reading
small range of strategies as
reading appropriate
strategies as
appropriate




Progression of the Learning Outcomes
Activity 3 (Matching activity)

c) Identify the three aspects in the progression of the Outcome Statements
for Reading.

Depth of
processing

Text
complexity

Range &
application
of reading
strategies

Understanding
information and
1deas

in some short,
simple texts

using some
reading strategies
as appropriate

D

Understanding
and inferring
information, ideas,
feelings and
opinions

in a range of texts
with some degree
of complexity

using &
integrating

a small range of
reading
strategies

as appropriate

A

Understanding,
inferring and
interpreting
information, 1deas,
feelings and
opinions

in complex texts

using and
integrating a range
of reading
strategies as
appropriate

25




Outcome Statements in the LPF

Reading — ATM 2

Understanding

information, ideas and
feelings in a small range of
short simple texts, using
some reading strategies as

Reading - ATM 1

strategies as appropriate

Reading - ATM 3

Understanding and
inferring information,
ideas and feelings in a
small range of simple
texts, using and
integrating a small range
of reading strategies as

Depth of processing

Reading — ATM 4

Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Reading — ATM 5

Understanding and
inferring information,
ideas, feelings and opinions
in a range of texts with
some degree of complexity,
using and integrating a
small range of reading
strategies as appropriate

Reading - ATM 8

Understanding, inferring
and interpreting
information, ideas, feelings
and opinions in complex
texts, using and integrating
a range of reading strategies
as appropriate

Reading - ATM 7

Understanding, inferring
and interpreting
information, ideas,
feelings and opinions in a
range of texts with some
degree of complexity,
using and integrating a
range of reading strategies
as appropriate

Reading — ATM 6

Understanding and
inferring information,
ideas, feelings and
opinions in a range of
texts with some degree of
complexity, using and
integrating a range of
reading strategies as
appropriate

Density of
information

Range and application of
reading strategies

26



Structure of the LPF

27




Use of the
LPF for Reading



Curriculum Planning

& Providing a common
“language” and “tool” to
facilitate professional
discussions among
teachers

The learning, teaching & assessment
cycle

29



The Development of Reading
Skills and Strategies across Key Stages

Key Stages 1 and 2

Developing Basic
Skills and Strategies

Key Stage 3

Expanding the
Repertoire of Reading

* 40% of English
lesson time on
Reading Workshops

* Using literary &
information texts to
facilitate the
development of
reading skills in
context

Skills and Strategies

7 . ™
* Preparing students

for meeting the
language demand at

Key Stage 4

Optimising English

\ KS4 )
* Extending students’
learning experiences

through promoting
LaC/RaC

Language

* Supporting students
to conduct
independent reading

* Enriching students’
learning experiences
through promoting
the academic and
creative use of
English

* Further
studies,
work

- Lifelong
language
learning

30



Curriculum Planning

& Developing students’ reading skills and strategies across levels

An example

/ I Consolidation: ATMs 2-5/ Introduction: ATMs 5-6

Consolidation: ATMs 2-4 / Introduction: ATMs 4-5

. Consolidation: ATMs 2-3
Prlmary Introduction: ATMs 3-4

Secondary 2

Secondary 1

Senior
Secondary

31



Curriculum Planning

& Enhancing the interface across key stages of learning

B oot ianation - Leaflet on "Bridging the Gap for a Smooth
SRR g shen e Transition - Strengthening Connections and
Progressions in the Secondary English Language
Education Curriculum"

strengthen curriculum continuity, prepare students well for the next key stage of learning. and equip
them with the language knowledge and skills to meet the challenges ahead

Why is a smooth transition important?

Equipping students for learning challenges

As students progress from the primary to the secondary level. the language and cognitive demands
in learning grow. They are expected to communicate more abstract and complex ideas in a variety of
contexts using more advanced language items and structures.
While they need to cope with increasingly complex texts as
they progress along the English Language Education
curriculum, they may also need to acquire language skills for
academic purposes, which may involve the use of more
subject-specific vocabulary and more complicated sentence
structures to perform different rhetorical functions. to support
them in learning across the curriculum. Primary

Language and Cognitive Demands

Catering for learner diversity

With a view to catering for students' learning needs, interests and
aspirations and stretching their potential, learning experiences

Learning essential 10 broadening and enriching students’ English
Trangsase WIS knowledge, skills and experience for further studies and

vocational and professional training should be provided. Schools
should consider offering an English-related elective subject
and/or Applied Learning courses at the senior secondary level to
complement and enrich English learning and plan holistically to
prepare students well for taking these electives.

= |
https://www.edb.gov.hk/bridging the gap

Applied
Learning os

32
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Learning, Teaching and Assessment

& Promoting Assessment for/as Learning

Setting
personalised
learning goals

9

Reflecting on
learning
performance &
evaluating the
effectiveness of

strategies
adopted

L

Monitoring the
learning process

&

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

(-

-

Teacher’s Role
(What?)

Equipping a

students with i
the learning
strategies

33



Learning, Teaching and Assessment

& Promoting Assessment for/as Learning

Setting
personalised
learning goals

9

Reflecting on
learning
performance &
evaluating the
effectiveness of

strategies
adopted

L

Monitoring the
learning process

<

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

e

Feedback

Teacher’s Role

34



Learning, Teaching and Assessment

& Promoting Assessment for/as Learning

ldentifying
strengths and

areas for
Improvement

Forward

|

Feedback

Explicit teaching of

learning strategies | Teacher’s Role

How to improve further

4

(How?)

L; -\.

®

35




Learning, Teaching and Assessment

Promoting Assessment for / as Learning

Where are the students going?
 Identifying learning goals and assessment criteria
« Using examples & models of strong & weak work

What do the students need to do in order
to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning
Where are the students now?

» Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Learning, Teaching and Assessment

& Promoting Assessment for/as Learning Feedback

(1) Identifying
students’ strengths
& areas for

Improvement

Feedforward (4) Designing
(Explicit teaching of reading
learning strategies) Jctivities

(3) Setting

learning
objectives

(2) Selecting
suitable reading

Feedback

37



Learning, Teaching and Assessment

& (1) Identifying students’ strengths and areas for improvement

Where are the students now?

dentifying
Students’

Strengths &

Areas for
Improvement
‘4"7 h
Identifying reading .:,‘

skills and strategies that

/ need to be further stretched

{jl- need to be supported

need to be given opportunities
. for development

An example

Reading — ATM 2
Understanding information,
ideas and feelings in a small
range of short simple texts,
using some reading
strategies as appropriate

Reading — ATM 3
Understanding and inferring
information, ideas and
feelings in a small range of
simple texts, using and
integrating a small range of
reading strategies as
appropriate

Reading — ATM 4
Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Pointers
Learners can, for example,

. work out the meaning of
words by using

knowledge of letter-

sound relationships

. ocate specific
information by
identifying key words

. follow ideas by
understanding the use of
simple cohesive devices
(e.g. simple connectives,
pronouns)

Pointers
Learners can, for example,

. work out the meaning of
words and phrases by
using knowledge of word
formation (e.g. prefix,
suffix) and some semantic

clues (e.g. synonyms)

structures (e.g. list of
ingredients followed by
cooking procedures in
recipes)

Wdentify main ideas and
some supporting details
explicitly stated in the text

. locate specific information
by recognising simple text text

Pointers
Learners can, for example,

. work out the meaning of
words and phrases by
using semantic and
syntactic clues

. locate details which
support the main ideas
from different parts of a

. follow ideas by
recognising simple text
structures and

understanding the use of
cohesive devices

38



Learning, Teaching and Assessment
& (2) Selecting suitable reading texts

Depth of processing

Reading - ATM 1 Reading — ATM 5 Reading — ATM 8
Understanding Understanding and Understanding, inferring
information and ideas in [inferring information, and interpreting
Sorme short Simple texts,  ideas, feelings and opinions [formation, ideas, feelings
using some reading in_a range of texts with and opinions in complex
strategies as appropriate |some degree of complexity, [texts, using and integrating

using and integrating a a range of reading
small range of reading strategies as appropriate
strategles as appropriate

) 4

B~ ¢

Organisation j Text complexity

Density of ,
information '

Range and application of
reading strategies

39



Learning, Teaching and Assessment

& (3) Setting learning objectives to help students improve further

Where are the students going?

ATM 3.1 &\
ATM 4.3

'«"’ >
L

Reading objectives “«@

(ATM 3.1)

— work out the meaning of
words and phrases by using
knowledge of word formation
(e.g. suffix)

(ATM 4.3)

— follow ideas by recognising
simple text structures

An example

Reading — ATM 2
Understanding information,
ideas and feelings in a small
range of short simple texts,
using some reading
strategies as appropriate

Reading — ATM 3
Understanding and inferring
information, ideas and
feelings in a small range of
simple texts, using and
integrating a small range of
reading strategies as
appropriate

Reading — ATM 4
Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Pointers
Learners can, for example,

knowledge of letter-
sound relationships

. ocate specific
information by
identifying key words

. follow ideas by
understanding the use of
simple cohesive devices
(e.g. simple connectives,
pronouns)

. work out the meaning of
words by using

Pointers
Learners can, for example,

work out the meaning oﬁ
words and phrases by
using knowledge of word
formation (e.g. prefix,
suffix) and some semantic

\_ clues (e.g. synonyms) y,

. locate specific information
by recognising simple text
structures (e.g. list of
ingredients followed by
cooking procedures in
recipes)

Wdentify main ideas and
some supporting details
explicitly stated in the text

Pointers
Learners can, for example,

. work out the meaning of
words and phrases by
using semantic and
syntactic clues

. locate details which
support the main ideas
from different parts of a
text

~

. follow ideas by

recognising simple text

structures and

understanding the use of
cohesive devices

A\ J
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The Development of Reading
Skills and Strategies across Key Stages

Key Stages 1 and 2 Key Stage 3 Key Stage 4
Developing Basic Expanding the Optimising English
Skills and Strategies Repertoire of Reading Language
: Skills and Strategies  » : Further
* 40% of English g Supporting students studies.
lesson time on * Preparing students to conduct work
Reading Workshops  for meeting the independent reading | Lifelong
* Using literary & language demand at  * Enriching students’ language
information texts to KS4 learning experiences  learning
facilitate the ('« Extending students’ through promoting
development of learning experience the academic and
reading skills in through promoting creative use of
context LaC/RaC English

.




Promoting LaC/RaC at the Junior Secondary Level

Underlying Principles

2) Learners are exposed to a variety of text types and reading purposes (e.g. reading for academic

development, reading for pleasure) in preparation for real life applications.

Reading — ATM 3

Understanding and inferring
information, ideas and feelings in a small
range of simple texts, using and
integrating a small range of reading
strategies as appropriate

Reading —ATM 5

Understanding and inferring information,
ideas, feelings and opinions in a range of
texts with some degree of complexity, using
and integrating a small range of reading
strategies as appropriate

Reading — ATM 7

Understanding, inferring and interpreting
information, ideas, feelings and opinions in a
range of texts with some degree of
complexity, using and integrating a range of
reading strategies as appropriate

Pointers
Learners can, for example,

- work out the meaning of words and
phrases by using knowledge of word
formation (e.g. prefix, suffix) and
some semantic clues (e.g. synonyms)

- locate specific information by
recognising simple text structures
(e.g. list of ingredients followed by
cooking procedures in recipes)

- identify main ideas and some
supporting details explicitly stated in
the text

Pointers
Learners can, for example,

- work out the meaning of some
idiomatic expressions (e.g. phrasal
verbs and idioms) by using semantic
and syntactic clues

. follow the development of main ideas
and make connections between ideas
and information not explicitly stated by
using semantic and syntactic clues

. organise information and ideas in texts
by using knowledge of text structures
and some graphic forms (e.g. mind

maps, character webs)

Pointers
Learners can, for example,

- work out the meaning of figurative
language (e.g. metaphors) by using
semantic and syntactic clues

. analyse the development of ideas, views

or arguments in texts

- interpret ideas and opinions presented in

different texts and draw conclusions

. analxse texts for themes, intended

audience and writers’ attitudes by
reviewing

42



Promoting LaC/RaC at the Junior Secondary Level

Reading — ATM 3 Reading — ATM 5 Reading — ATM 7

|Understanding and inferring \Understanding and inferring information, |(Understanding, inferring and interpreting
information, ideas and feelings in a small [ideas, feelings and opinions in a range of information, ideas, feelings and opinions in a
range of simple texts, using and texts with some degree of complexity, using |range of texts with some degree of
integrating a small range of reading and integrating a small range of reading complexity, using and integrating a range of
strategies as appropriate strategies as appropriate reading strategies as appropriate

ATM 3

Knowledge of word
formation (e.g. prefix,
suffix) & some
semantic clues (e.g.

synonyms)I !

[Pointers [Pointers [Pointers

\Learners can, for example, Learners can, for example, \Learners can, for example,

- work out the meaning of words and | work out the meaning of some - work out the meaning of figurative
phrases by_using knowledee of word | idiomatic expressions (e.g. phrasal language (e.g. metaphors) by using
formation (e.g. prefix, suffix) and verbs and idioms) by using semantic semantic and syntactic clues
some semintic clues (e.c. synonyms) | and syntactic clues

- analyse the development of ideas, views
- locate specific information by - follow the development of main ideas | or arguments in texts
recognising simple text structures and make connections between ideas
(e.g. list of ingredients followed by and information not explicitly stated by
cooking procedures in recipes) using semantic and syntactic clues

- interpret ideas and opinions presented in
different texts and draw conclusions

- analyse texts for themes, intended

identify main ideas and some - organise information and ideas in teXts | . 4io oo g oo e doc by
\ ' supporting details explicitly stated in | by using knowledge of text structures reviewing
5‘, the text and some graphic forms (e.g. mind
¢ 5» X maps, character webs)
d

Knowledge of Word Formation

o Affixation [eg. exhale (away from), overpopulation (too much), non-metal (not)]
e Compounding [e.g.test tube, measuring cylinder]
* Conversion [e.g.access the file (n = v), google (n = V)]

* Blending [e.g. smog=smoke + fog, bionic = biology + electronic]

English Language C&A Guide (S4-6)(2007)

Resource package on ‘Enhancing English Vocabulary Learning and Teaching at Secondary Level’

43



Promoting LaC/RaC at the Junior Secondary Level

TM 3,58 7
Knowledge of

text structure,
graphic forms

Rhetorical functions in different text structures

Reading - ATM 3

nderstanding and inferring
information, ideas and feelings in a small
range of simple texts, using and

‘I \) integrating a small range of reading
\‘

,’ ~tegies as appropriate
)

thinking
Skills

i'«""r,

Reading - ATM 5

Understanding and inferring information,
|:deas, feelings and opinions in a range of

exts with some degree of complexity, using
and integrating a small range of reading
strategies as appropriate

Reading - ATM 7

Understanding, inferring and interpreting
information, ideas, feelings and opinions in a
range of texts with some degree of
complexity, using and integrating a range of
reading strategies as appropriate

Poultig !
Learners can, for example,

« work out the meaning of words and
phrases by using knowledge of word
formation (e.g. prefix, suffix) and
some semantic clues (e.g. synonyms)

« locate specific information by
recognising simple text structures
(e.g list of ingredients followed by
cooking procedures in recipes)

« identify main 1deas and some
supporting details explicitly stated in
the text

Pointers
Learners can, for example,

- work out the meaning of some
idiomatic expressions (e.g. phrasal
verbs and 1dioms) by using semantic
and syntactic clues

« follow the development of main ideas
and make connections between 1deas
and information not explicitly stated by
using semantic and syntactic clues

» organise information and ideas n texts
by using knowledge of text structures
and some graphic forms (e.g. mind
maps, character webs)

Pointers
Learners can, for example,

- work out the meaning of figurative
language (e.g. metaphors) by using
semantic and syntactic clues

- analyse the development of 1deas, views
or arguments in texts

- inferpret ideas and opinions presented in
different texts and draw conclusions

- analyse texts for themes, intended
audience and writers” attitudes by
reviewing
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Examples of Rhetorical Functions and their Related
Language Items Commonly Found across KLAs

Examples of
Rhbitorical Fanctions Language Items (Examples) Examples
Comparing/Contrasting | “However”, “on the contrary”,| Some historians think that the paintings had
“similarly” entertainment functions. However, these paintings
were usually found at...(PSHE)
Sequencing “After”, “before”, “then” Clean the food thoroughly before cooking ...(TE)
Explaining “Since”, “because of ", “as a | As a result, more sulphur dioxide is produced...(SE)
result (of)”
Describing Adjectives, relative clauses | Larger current makes the bulb brighter... (SE)
Defining “Refers to”, “is known as” Osmosis refers to the diffusion of fluid...(SE)
Making suggestions “Can™, “may”, “suggest” The government can make better use of the land
through...(PSHE)
Giving instructions Imperatives List the characteristics of the four phases in the long
Jjump_..(PE)
Presenting facts Present tense A computer system consists of...(TE)
Presenting past events | Past tense The waltz was originally a peasant dance in
Austria...(AE)
Making assumption Conditional clauses, “Jet”, Suppose Jane’s salary is $10,000 now. What is the

“suppose”

percentage of ... (ME)

CDC Supplement to the
English Language
Education Key Learning
Area Curriculum Guide
(Secondary 1 — 3) 2018
— Chapter 6

More examples

Connecting Students’ Learning Experiences \
through Promoting \:

Reading and Writing

across the Curriculum
in the Junior Secondary English Classroom

-

I
C
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https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view

Promoting LaC/RaC at the Junior Secondary Level

Reading — ATM 3

|Understanding and inferring
linformation, ideas and feelings in a small
range of simple texts, using and
lintegrating a small range of reading
strategies as appropriate

Reading — ATM 5

|Understanding and inferring information,
lideas, feelings and opinions in a range of
texts with some degree of complexity, using
land integrating a small range of reading
strategies as appropriate

Reading — ATM 7

[Understanding, inferring and interpreting
information, ideas, feelings and opinions in a
range of texts with some degree of
complexity, using and integrating a range of
reading strategies as appropriate

[Pointers
\Learners can, for example,

m 587
Knowledge of
text structure,
graphic forms

a1/
%

- work out the meaning of words and
phrases by using knowledge of word
formation (e.g. prefix, suffix) and
some semantic clues (e.g. synonyms)

- locate specific information by
recognising simple text structures
(e.g. list of ingredients followed by
cooking procedures in recipes)

- identify main ideas and some

[Pointers
\Learners can, for example,

- work out the meaning of some
idiomatic expressions (e.g. phrasal
verbs and idioms) by using semantic
and syntactic clues

- follow the development of main ideas
and make connections between ideas
and information not explicitly stated by
using semantic and syntactic clues

- organise information and ideas in texts

[Pointers

\Learners can, for example,

- work out the meaning of figurative
language (e.g. metaphors) by using
semantic and syntactic clues

- analyse the development of ideas, views

— .
or arguments 1n texts

- interpret ideas and opinions presented in
dillerent texts and draw conclusions
—

- analyse texts for themes, intended
audience and writers’ attitudes by

% " supporting details explicitly stated in | by using knowledge of text structures reviewing
’ ":'5»’ the text and some graphic forms (e.g. mind
"«Q’W‘ T T wa
((
Examples
p More examples
lllustrating causes and effects Making comparison
@ ®@ ©
Detail &2 Detail @ @
% I J.I-ui
Result 7 ~
Connecting Students’ Learning Experiences
mﬁmca Diﬂmnm through Promoting
Reading and Writing
9 Detail 9 Detail across the Curriculum
"'oo 912) in the Junior Secondary English Classroom

-

L4
®© C

)
Tee N
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https://drive.google.com/file/d/1Lgc5n7sqxWUf4vctiuumMoptKxHIfBbk/view?usp=sharing

Curriculum Planning
# Enhancing the interface across key stages

More examples

(Junior Secondary Level) (Senior Secondary Level)

onnecting Students’ Learning Experiences
through Promoting

Readmg dertlng

s the Cur

z{kﬂffrrqhsh

RESOURCE PACK

https://www.edb.gov.hk/RWaC JS https://www.edb.gov.hk/Academic English
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https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view
http://www.edb.gov.hk/RWaC_JS
https://www.edb.gov.hk/Academic_English

Supporting Students to Read Independently

Activity 5 (Pre-reading)

An Information Text
Big Bugs, ‘Bad’ Bugs

1. What is the title of the book?
Big Bugs, “Bad” Bugs

BLigS

ugly

ATM 1.2
Decode words by using

knowledge of letter-sound
relationships

2. Read the title aloud. What are the special effects?

Alliteration, repetition

3. What is this book about?
Bugs

ATM 3.7
Identify simple stylistic features

ATM 2.7
Make predictions about the

content from the title and
illustrations
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Supporting Students to Read Independently

Activity 5 (Pre-reading)

4. Can you give me an example of bugs?
Spiders ATM 2.7

Make predictions about the
content from the illustrations

5. What is the use of the quotation marks?

An Information Text Meaning: ATME1 A
) ‘ : , Work out the literal and implied
Blg BUgS, Bad BUgS  To draw readers’ focus meaning of words and expressions
e TO pUt emphaSiS on the by using semantic and syntactic
“« ” clues
word “Bad

6. Why is the word “Bad” enclosed in quotation marks?

; . ATM 6.1
Meanmg' Work out the literal and implied
May not be bad meaning of words and expressions by
using semantic and syntactic clues




Promotion of Reading in Schools

Reading is the key to unlocking students’ full potential, enabling them to
open up a world of possibifities. It has been a key task in curricufum development
since the launch of the curriculum reform in 2001 and is always one of the top

priorities in school plans and curricufum. However, are you, as an English teacher,
baffled with the following questions about promoting reading?

How can I get different
stakeholders on board to
promote reading?

What resources can I use
when promoting reading?

How can I help students N
connect ideas and concepts How can I motivate my l
acquired in different KLAs students to read? !

through reading? |

How can I collaborate ‘ What's the roleof

other KLAs/subject dej library in' y
to promote Reading acro theaaese (e

Curriculum (RaC, P promotion of reading? g ;l‘,-'

READING-RELATED RESOURCES

The ish Language Ed ion (ELE) Section provides
resources to enhance the fearning and teaching of reading skills
and promote reading at the primary and secondary levels. They
include resource packages, recommended book lists, reading

tasks, professii | develop prog ETV
programmes, etc. Come visit our website and explore the
resources at http://www.edb.gov.hk/ele_reading.

https://www.edb.gov.hk/ele reading
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Promoting Positive
Values and Attitudes
(Underlying Principles)



Promoting LaC/RaC at the Junior Secondary Level

@Iying
Principles

\

Positive values
and attitudes

1.

Language development strategies, generic
skills, and positive values and attitudes are
essential to English Language learning and
form an integral part of the learning-teaching-
assessment cycle.

Underlying Principles

1. Language development strategies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cycle. ]

3. Selection of a wide range of texts of appropriate lengths and different topics, including authentic texts, is crucial to the development of reading skills and strategies (e.g. scanning for specific information,
skimming for gist, using contextual clues) as well as learners’ awareness of different cultures,

4. Theinterplay between tasks and texts is a factor for consideration when teachers design a range of tasks for learners to demonstrate their understanding of the texts. In principle, task demand increases
with text complexity as learners progress in the development of reading skills and strategies. To cater for learner diversity, simple tasks can be included for complex texts to cultivate learners’ confidence,
and difficult tasks for simple texts to stretch their abilities.

5. Teacher support is essential to helping learners understand the text and demonstrate their understanding during the learning and teaching process. Teachers are also expected to help learners activate their
prior knowledge and experiences in the process of interacting with the text. As learners progress, the amount of support provided is gradually reduced to promote learner independence.
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Promoting Positive Values and Attitudes
Activity 6

Featured Saying of Wisdom: “It's not the end until you've given up.”

10

15

I’'m coming. Ready? Hey! Is that Cool? Awesome!

[1] I want to talk about. like, when I started to go to school and stuff. and a lot of people put
me down. You know what I mean? Like people tease each other. I mean. people come up and
say. “Hey. you're fat ...”, you know. “Lose some weight!” And you go home and look at
yourself in the mirror and go. “Argh! I'm fat! Right?” And so many people tease each other.
you know. you're too short, you're too tall, you look ... whatever! Different hair and all that.
It doesn’t matter. See, the thing is, when you're in school. and when you’re growing up in life,
it actually sort of matters to people how you look. And then it matters to you because it matters
to others. Why? Why does it matter how you look? Because if they don’t like you. then who
will? If they don’t accept you. then who will? And the fear that we have is that we’re gonna
be alone. That we’re not good enough and you know, we have to change ourselves. You know.
so many people put me down and say. “Nick. you look too weird and no one’s really your
friend and you can’t do this and you can’t do that.” And I couldn’t change anything. It’s not
like just fixing my hair one day and everything was fine. I couldn’t change my circumstance.
I couldn’t just wake up one day and say. “Hey. give me arms and legs. I need arms and legs.™
You know what I mean? Like you go to a bodybuilder, you know. “Can you make me some
arms and legs?” No. I'm just joking. Bodybuilder. you get it? Right? I go up to people. “Can

you give me a hand?” I'm just joking!

Underlying
Principles

Positive values
and attitudes
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Promoting Positive Values and Attitudes

1) Which technique is used when Nick said “bodybuilder” and
“give me a hand™?

B. metaphor Work out the literal anx
implied meaning of words
and expressions by using
semantic and syntactic

C. alliteration

D. personification
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Promoting Positive Values and Attitudes

ATM 6.1

Work out the literal
and implied meaning
of words and
expressions by using

1:20-2:02

And | couldn’t change anything. It's not

like just fixing my hair one day and everything was fine. |
couldn’t change my circumstance. | couldn’t just wake up

one day and say, “Hey, give me arms and legs. | need semantic and syntactic
arms and legs.” You know what | mean? Like you go to a clues )
bodybuilder, you know, “Can you make me some arms ’l g

and legs?” No, I'm just joking. Bodybuilder, you get it?
Right? | go up to people, “Can you give me a hand?” g,
I’'m just joking! But it was so hard because people put me “"‘
down. And | started believing that | was not good enough. |

started believing that | was a failure that I'd never be

somebody who people would like or people would accept.

1) Which technique is used when Nick said “bodybuilder” and
“‘give me a hand™?

metaphor

B
C. alliteration >
D

personification



Promoting Positive Values and Attitudes
Activity 6
Featured Saying of Wisdom: “It's not the end until you've given up.’

)

I’'m coming. Ready? Hey! Is that Cool? Awesome!

[3] There are some things in life that are out of your control. that you can’t change and you've

got to live with. The choice that we have, though, is either to give up or keep on going. I wanna n
ask you. what are you gonna believe? Are you gonna believe in yourself or you gonna believe Underl y| N g
in everybody else’s judgement on you? Are you gonna believe people when they say that Prin Clp les

Positive values
and attitudes

you're a failure, that no one really likes you. that no one really cares about you? And it’s not
really to say that hey you need somebody to come up to you and say, “Hey, I really like you.
I care about you.” It’s not that. But it’s the fact that people put you down. People don’t even / )
look you in the eye. People ask you how you are and you say “Fine.” but you’re not fine and —I \\

they’ll never know that. %

(P

{\ ('b N
g
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ATM75

nderstand the use o
stylistic features in

Promoting Positive Values and Attitudes

The technique that when words, phrases or sentences which come in

patterns of 3 is called the ‘Rule of Three’. Nick employed the ‘Rule of texts (?-8- the use of
Three’ throughout his speech. Identify an example of the ‘Rule of e, q‘:]eSt'O”S
Three’ in this section. I SpsEeEs,

repetitions) }
2:31-3.06 I I
There are some things in life that are out of your control, that you can’t change and you've
got to live with. The choice that we have, though, is either to give up or keep on going. |
wanna ask you, what are you gonna believe? Are you gonna believe in yourself or you
gonna believe in everybody else’s judgement on you? Are you gonna believe people
when they say that you’re a failure, that no one really likes you, that no one really
cares about you? And it's not
really to say that hey you need somebody to come up to you and say, “Hey, | really like you.
| care about you.” It’s not that. But it's the fact that people put you down. People don’t even
look you in the eye. People ask you how you are and you say “Fine.” but you're not not fine
and they’ll never know that.

b) Can you identify other examples of the ‘Rule of Three’ in this text?
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Promoting Positive Values and Attitudes
Activity 6
Featured Saying of Wisdom: “It's not the end until you've given up.”

3) Have you ever felt ﬁder_lying \
worthless or powerless? [ Principles
Write a message to a| Positive values
family member or friend ©. and attitudes
who may have similar
emotional problems or
suffer from depression.
You may use the ideas

from Nick's speech to
encourage him/her.

Writing

Speaking
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Supporting Students to Read Independently

Activity 7 (Post-reading activity)

Work with a partner and match the pointers to the reading items.

(1)

(2)

In paragraph 4, Nick told the audience that life is a journey. Which of the following statements

best describe(s) what Nick meant? You can choose more than one answer.

Every step made in life matters.
We should explore the world around us.

Meditation helps us travel in our mind.

o0w

You cannot rush things through life.

Study paragraph 5. Complete the following sentences by filling in each blank with ONE word.

The first letter of the word is provided. Make sure your answer is grammatically correct.

Nick drew the audience’s attention by joking about jumping off the table. But he truly
related and connected with the audience by acknowledging their f and

offering themh by telling them he had faced similar obstacles and

overcome them.

ATM 4.5

deduce information and ideas
by using semantic and syntactic
clues

ATM 5.2

follow the development of
main ideas and make
connections between ideas
and information not
explicitly stated by using
semantic and syntactic clues
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Supporting Students to Read Independently

(3) Nick has a key idea to express in each paragraph. Match the following key ideas with
paragraphs 1-6? Put the letters in the boxes provided.

( A. T have been sad and down too. B T oatnne leng i i J
[ C. Get back up when you fall. D. Never give up and find
your strength.

<{ F. Start taking steady steps. J
| A

"Nick Vujicic - World Economic Forum Annual Meeting 2011" by World Economic Forum is licensed under CC BY-NC-SA 2.0

[ E. Accept what you cannot change.

ATM 3.4

identify main ideas and
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Supporting Students to Read Independently

(4)  The following quotes are taken from the speech. Choose the most appropriate quality
reflected in each quote. Write the letters in the boxes provided. Each option can only be used
ONCE.

self-worth bravery respect

diligence perseverance patience

~

Are you gonna believe in yourself or you gonna believe

in everybody else’s judgement on you? Are you gonna
believe people when they say that you’re a failure, that 1.
no one really likes you, that no one really cares about

you?
/




11.

Supporting Students to Read Independently

\understand?

So | have to take one step at a time, one step at a time,
one step at a time. You can only take one step at a time.
| don’t care how big your step is, it’s still only one step

~

at a time. You can’t take two steps in one. You

| will try 100 times to get up and if | fail 100 times, if |
fail and | give up, do you think that I’'m ever going to get
up? No. But if | failand | try again? And again and again?
For as long as | try, there is always that chance of me

getting up. /

1.

ATM 6.4
deduce themes based on
information and ideas from texts
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Resource Kit on Inspirational Speeches

Promoting Positive Values and Attitudes
through English Sayings of Wisdom (SOW)

Resource Kit on Inspirational Speeches

Nick Vujicic I

o d Sundar
Steve obs | _Es_'zejJ

Denzel
Washington J LR

£ Erglish Larguage Edumtior Section ooy

Curekilum Develoamer Insthirs QS ayimngs A
Fduestion Bureay = f &
HESAR, 202" Uf @\ isdom

All 2ghis resurcad

https://www.edb.gov.hk/sow speeches
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https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/sow_speeches.html
https://www.edb.gov.hk/sow_speeches

Supporting Students to Read Independently

& Considerations for setting assessment items

Integrating
the Use of the LPF

Learning Objectives

Align assessment with the learning objectives

Cateri

Include some easy / challenging items to meet students’

needs

Variety of Reading Skills

Include items which require students to apply a
range of reading skills

Distribution

Avoid a lopsided choice of items testing the same
reading skills

ng for Learner Diversity
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References for Cross-curricular Learning

References and Resources (Secondary Level) -
Cross-curricular Learning

Cross-curricular Learning Year

http://www.edb.gov.hk/values_ed_ele

https://www.edb.gov.hk/sow
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Use of the
LPF for Listening



ATM 2

Understanding
some
information,
ideas & feelings
in short simple
texts,

using some
listening
strategies as
appropriate

ATM 5

Progression of the Learning Outcomes for Listening

ATM 8

Understanding &
inferring
information,
ideas & feelings
in a range of
simple texts
using &
integrating a
small range of
listening
strategies as

appropriate

Understanding,
inferring &
interpreting
information, ideas,
feelings and
opinions

in complex texts,
using and
integrating a
range of listening
strategies as
appropriate
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Progression of the Learning Outcomes for Listening

Depth of
processing

Understanding
some information, ‘ﬁ

in short,
simple texts,

ideas & feelings

using some

listening

strategies as Kj

appropriate

ATM 2 ATM 5

ATM 8

Understanding

and inferring
information, ideas &
feelings

A

in a range of simple
texts

=

using & integrating
a small range of
listening strategies
as appropriate

-

Understanding,
inferring &
interpreting
information, ideas,
feelings and
opinions

in complex texts,

using and
integrating a range
of listening
strategies as
appropriate

68



What Makes Listening Challenging for Students?

Activity 8

With reference to the LPF for Listening, discuss with your group
members why ESL/EFL learners find listening challenging and suggest
some challenges specific to listening. How would you help your students
to deal with these challenges?

4 )
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Developing Listening Strategies

* activating prior knowledge,
» anticipating the likely development of spoken texts, and

information based on |nd|V|duaI cwcumstances or task requirements).
Bottom-up Strategies

Top-down Strategies Interpreting meaning

Interpreting meaning through
through the use of

* Dbackground
knowledge; or

e previous
knowledge of the
situation, context,
and topic

« decoding the
sounds of a
language into words,
clauses, sentences,
etc; and

e using one’s
knowledge of
grammatical or
syntactical rules
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Learning, Teaching and Assessment

Promoting Assessment for / as Learning

Where are the students going?
 Identifying learning goals and assessment criteria
« Using examples & models of strong & weak work

What do the students need to do in order
to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning
Where are the students now?

» Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Learning, Teaching and Assessment

& Promoting Assessment for/as Learning Feedback

(1) Identifying
students’ strengths
& areas for

Feedforward (4) Designing
(Explicit teaching of |i5tening
learning strategies) activities

learning
objectives

Feedback

(2) Selecting
suitable listening
texts
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Learning, Teaching and Assessment
& (1) Identifying students’ strengths and areas for improvement

?
Where are the students now: An example

' : Listening — ATM 6 Listening — ATM 7 Listening — ATM 8
dentifvin Understanding and Understanding, inferring Understanding, inferring and
ying inferring information, ideas, | and interpreting interpreting information,
Students’ feelings and opinions in a information, ideas, feelings | ideas, feelings and opinions in
Stren gth S & range of texts with some and opinions in a range of complex texts, using and
degree of complexity, using | texts with some degree of integrating a range of listening
Areas for and integrating a range of complexity, using and strategies as appropriate
Im provem ent listening strategies as integrating a range of

appropriate listening strategies as

' I } appropriate
\\ Pointers Pointers Pointers
¢

’5’%' Learners can, for example, ([Learners can, for example, Learners can, for example,
(D

%“!?‘ J work out the meaning of | sy conclusions from ) work out the multiple meanings

some idiomatic expression directly stated information,{ of words and expressions (e.g.

(e.g. a piece of cake) by ideas and opinions word puns) by using semantic

Identifying Listening

skills and strategies that

using semantic and ;
/ need to be further stretched syntactic clues compare alternative views | 217 Synactic clues
and arguments (e.g. equal #=ynfer the mood of a situation
w follow the development of opportunities, law and from intonation and semantic
f g?::e'gt?ngggthﬁ herm order) by using writtenand [ clues used
need to be supported by using syntactic clues and graphic forms analyse ideas, views or
x knowledge of text structures ’o)distinguish between facts arguments by using knowledge
i . , . = and opinions by using of stylistic features in texts (e.g.
_ o fldent‘fy speakers’ views and| © gomantic and syntactic repetitive structures, emotive
need to be given opportunitie iggoun;ggtsebé uz:nrlgnce clues language)
W s
- for develo pment stress ang intonation ‘9 infer speakers’ views andfnfer speakers’ intentions by
. . o+ attitudes by using semant using semantic and syntactic
deduce information and and syntactic clues clues and knowledge of sentence
ideas by using semantic and stress and intonation
syntactic clues




Outcome Statements in the LPF

& (2) Selecting suitable listening texts

Depth of processing

Listening — ATM 1 Listening - ATM 2 Listening - ATM 3 Listening - ATM 4 Listening - ATM 5 Listening - ATM 6 Listening - ATM 7 Listening - ATM 8

Understandmg kev words Lnderstandmg some Lndemandmz Ji i Understanding and Understanding and Understanding, inferring |Understanding, inferring
nformation, ideas and  [inferring information, ideas |inferring information, inferring information,  |and interpreting and interpreting
feelings in some simple |and feelings in a small rangeideas and feelings in a ideas, feeh'ngs and informan'on, ideas, i ormation, ideas, feelings
texts, using some texts, using some of simple texts, using and range of simple texts, opinions in a range of
listening strategies as listening strategies as integrating a small range of |using and integrating a
appropriate appropriate listening strategies as small range of listening
appropriate strategies as appropriate

feelings in short simple

degree of complexity,
using and integrating a
range of listening
strategies as appropriate

complexity, using and
mtegrannz arange of

listening strategies as
appropriate

Range and application of
listening strategies

Density of
information
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Learning, Teaching and Assessment
& (3) Setting learning objectives to help students improve further

Where are the students going? An example
Listening — ATM 6 Listening — ATM 7 Listening — ATM 8
Understanding and Understanding, inferring Understanding, inferring and
inferring information, ideas, | and interpreting interpreting information,
ATM 8 . 3 & feelings and opinions in a information, ideas, feelings | ideas, feelings and opinions in
range of texts with some and opinions in a range of complex texts, using and
ATM 8 . 4 degree of complexity, using | texts with some degree of integrating a range of listening
and integrating a range of complexity, using and strategies as appropriate
I ) listening strategies as integrating a range of
— 3 appropriate listening strategies as
] ] ] ] \a;."’ appropriate
Listening objectives “«g |Pointers Pointers Pointers
Learners can, for example, [Learners can, for example, Learners can, for example,
(ATM 83) f V‘(’)?:; 95?;:;{_‘?:”?3 O'fon Sfiraw conclusions from | )work out the multiple meanings
. . SOME 1a10MatiC EXPressi directly stated information,{ of words and expressions (e.g.
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Developing Listening Strategies
& (4) Designing listening activities

What do the students need to do in order to get there?

Activity 10

The Golden Boys

—  Where does the story take place?
—  Why are the two boys taken away by the
policemen?

—  How does the boy under the umbrella

look? What explains his look?

Top-down Strategies

Source: LPF Listening Exemplar (ATMs 7-8)
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Developing Listening Strategies

Listen to the excerpt and answer the question below.

1) What d arrator think of the annual summer beach holiday?
A.)  Aboring event

B.) An event filled with surprises

C.) An event never to be missed

Tapescript

Every August. Every August for twelve
years. Every August for twelve years we
went to the same small town on holiday.
Every August for twelve years we went to
the same beach. Every Auqgust for twelve
years my parents rented the same small
house in the same small town near the
same beach, so every morning of every
August for twelve years | woke up and
walked down to the same beach and sat
under the same umbrella or on the same_
towel in front of the_same_sea.

ATM 8.3

analyse the narrator's views
and feelings by recognising
the use of repetitive
structures, e.g. ‘Every
August’, ‘the same’ and a flat,
boring tone to express the
repetitiveness and monotony
of both his annual summer
beach holiday and the daily
activity during his holiday
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Developing Listening Strategies

Listen to the excerpt and answer the question below.

1) What does the narrator want to tell us about the relationship of his parents and Mr

and Mrs Hamilton?

A.)  They know each other very well.

B.) They have a very close relationship.

(The do not have a very close reIation@

Tapescript

Every August for twelve years the same
family sat next to us. They were called the
Hamiltons. We had a red and white
umbrella, they had a green one. Every
morning my parents said _Good morning!’
to Mr and Mrs Hamilton, and Mr and Mrs
Hamilton said ‘Good morning!’to my
parents. Sometimes they talked about the
weather.

ATM 8.4

infer the narrator’s intention of
mentioning how his parents and
Mr and Mrs Hamilton greet one
another and their topic of
conversation and deduce that they
are no more than nodding
acquaintances although

they appear to be friendly and
have known one another for a
long time
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Developing Listening Strategies

1) Listen to an excerpt from “Alberto’s New Neighbours” and design question(s) which
aim(s) to stretch your students’ listening ability to the next level.

/~a) Write down two adjectives Alberto  b) Based on Alberto’s tone, how would you =~

used to describe his new describe his feeling? Tick the best option.
neighbours at the beginning of the A. displeased
story. B. uncomfortable
(Any two of the following words) C. disappointed
\__big, noisy, smelly, stupid D. disturbed )
Alberto took one look at his new neighbours and ATM 5.4
knew that his life was going to get more difficult... infer that Alberto was annoyed by
: the arrival of his new neighbours by
Tapescript .
‘Terrible!’ he thought. ‘How am I going to put up sl _ L
with them?’ He went to tell Mimi. Mimi was the * semantic clues, e.g. ‘noisy’,
friend he lived with, ‘stupid” and “smelly’

« knowledge of tone and
iIntonation, e.g. his strong dislike
‘No, ’she said. ‘Who are they?’ for his new neighbours conveyed
by the disparaging tone and his
slight emphasis on each word

‘Have you seen the new neighbours?’ he asked her.

‘Two of them. The ones we don t like. Big and noisy
and stupid and smelly. Just like they always are.’
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Developing Listening Strategies

2) Listen to an excerpt from “Alberto’s New Neighbours” and design question(s) which aim(s)

to stretch your students’ listening ability to the next level.

-

a) What kind of animals were Alberto, Mimi and their new neighbours?
Alberto and Mimi were cats whereas their new neighbours were dogs.
b) Support your response to a) with ONE piece of evidence from the story.

L Alberto and Mimi miaowed and their new neighbours barked.

~

Alberto and Mimi tried to explain to their new neighbours
about how to make their owners become staff...

Tapescript
‘Listen’said Alberto to them. ‘Its very easy.

First, understand that the house is your house, not theirs...’
‘And second’ said Mimi, ‘Make sure that you are always clean.’
‘Make sure they give you food whenever you want!’

‘Sit on the newspaper while they are reading it!’

‘Sleep as much as possible — on their beds!’
‘And finally, try not to bark, but to miaow instead.’

But it was no good. The neighbours just didn t understand.
After a week, they gave up.

‘Its no good’said Mimi. ‘They’ll never understand...’

ATM 6.4

deduce that Alberto and Mimi

were cats and that their new

neighbours were dogs by

using

« semantic clues, e.g. Alberto
told their new neighbours
not to ‘bark’, which refers to
the noise that dogs make,
but ‘miaow’ instead, which
refers to the noise that cats
make
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Learning and Teaching Materials (Listening)

English Language Education - References and
Resources (Secondary Level)

Listening Title

Loarning and Teaching Matorials on Promoting Positive Valuos and

Attitudos through English Sayings of Wisdom (SOW) at Socondary

et Pentie Vet ant St 2020 (Onlino)

https://www.edb.gov.hk/en/curriculum-development/kla/eng- http://www.edb.gov.hk/teentimeremix
edu/references-resources/resource%20sec_listening.html
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http://www.edb.gov.hk/teentimeremix
https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/resource%20sec_listening.html

Enhancing Students’ Listening Skills Development

@ Considerations for setting assessment items

Learning Objectives

Align assessment with the learning objectives

Variety of Listening Skills

Include items which require students to apply a
range of listening skills

Distribution

Avoid a lopsided choice of items testing the same
listening skills

g

Integrating
the Use of the LPF Catering for Learner Diversity

Include some easy / challenging items to meet students’
needs
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Promoting Assessment Literacy

Setting
personalised
learning goals

- <

Reflecting on
learning
performance &
evaluating the
effectiveness of
strategies
adopted

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

L

Monitoring the
learning process

Feed-

Forward

Feedback

Promoting
Assessment
Literacy
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The LPF (e-Version)



The Learning Progression Framework (LPF) for
English Language

The LPF for English Language  Background of the LPF Understanding the LPF Download the Exemplars

Listening Skills Speaking Skills Reading Skills Writing Skills

i

http://www.edb.gov.hk/Ipfenglish
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Campaign on “Promoting Positive Values and Attitudes
through English Sayings of Wisdom 2023/24”

Resources

isd




A Poster Introducing the Overarching Theme and

Six Sub-themes of the SOW Campaign 2023/24

Campaign ow “Promoting Fositive Values and Attitudes throughy
ks English Sayingy of Misdow’ 2023/24

/ . Love Our Country

f/ JW,’ "’;;2 \ # Embracing our national identity
/) ,.g--;-»-' ’ » Affection for hometown
‘JL“?"": 4 / b d _— » Appreciation of Chinese
i = culture and heritage

Love Learning

# Being inquisitive and reflective

Sub-themes n

Love the Community

#» Fostering a harmonious and
inclusive society

#» Caring for your school and
neighbours

Love Nature

# Biodiversity conservation

#» Respecting diversity

» Animal protection
#» Green living

Love Our Family
and Friends

L\ A

= — .3 " "
H Th!examplesnlea(hsub‘themul'eJ 1 - fiho‘ piety and reverence
Overarchin gt heme o o cocoors
o into the various » Responsibility and

love across different s
are by no means

commitment o the family

# Friendship

~explore more!

12 priority values

and attitudes Sayings N\ | EEFE
Ofwgscio:\‘. }_;J " L

>
/4 Curriculum Development Institute
F Education Bureau, HKSAR
©2024

) 6

(®) S

https://www.edb.gov.hk/
SOW_posters

(Size: A2)



18 Posters on Selected Sayings under the Six Sub-themes

Posters
©2024 (New)
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SOW-related Competitions/Activities

Poetry Remake Competition
(Secondary)

School-based Activity:
Week of Love and Growth
(Primary/Secondary)

“We Write - We Sing”
Music Competition
(Primary/Secondary)

Filmit 2024:

A Student Film Competition
(Primary/Secondary)

“SOW in Love” Letter
Writing Competition
(Primary/Secondary)

(Competition webpage)

Story to Stage Puppetry
Competition
(Primary)

https://www.edb.gov.hk/sow
__competitions
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SOW-related Competitions/Activities

Week of
Love & Growth

ﬁﬂyings
r r N
f QH"BL‘(\I‘}

Support Measures/Resources » for registeredschools

Yo o] Wk

A Posteron“Seedsof love:
A Blossoming Gardenof Growth™®

Poster Cutouts

WAL OF POSITIVINY
2022/23

.
W =

ACollectionof English Learning Activities for
the Promotionof Values Education:
Examples from the Schookbased Activity

"Week of Positivity”

rewseting Jesitive Vadars avd A
v Sayivgs of Wisdens 27270

SOW Posters

\ 1 {
week 0O

Positivity

Experience SharingSessionon Promoting
Values Educationinthe School English
Language Curriculum
Primary level

Secondary Llevel

,.

\>

The SOW Ambassadors Passport *

2 Y
T https://www.edb.gov.hk/
s = WoLG

we s @ v e g g

Qne-Stop Portalof Learning and Teac hing
Resources on Promoting Values Education

inthe English Language Curriculum
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Learning and Teaching Resources

SOW Award Presentation
Ceremony 202223

SOW,mm

AR LJ ESENTATION

C'ERE M,O'N

WallpapersiPosters

Student Activities/
Competitions

-~
n 5 AN
e i -
L carts “(§)
Koo ~ iy & st
o ooy e s -
B s
WILL 'S .
L+

SOWIT Videos

Games

"=

https://www.edb.gov.hk/SOW
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